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            Abstract

            
               
 Assessment is central and holds essential role in language learning from which the result of the teaching and learning are
                  derived. It shows that the ability of language teachers in assessing their students is crucial. This study explored the assessment
                  literacy of in-service TEYL teachers in Bogor by employing narrative case study. The subjects of the study were 19 English
                  teachers around Bogor. In collecting the data, CALI (Classroom Assessment Literacy Inventory) and FGD (Focus Group Discussion)
                  were employed. The data gathered from CALI were then scored and analyzed, and FGD data were coded based on the assessment
                  literacy standards from which conclusion were derived. The findings reveal that teachers have poor level of assessment literacy.
                  Consequently, teachers must update themselves by conducting continuing professional development.
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               Introduction

             The term ‘assessment literacy’ was first proposed by Stiggins (2002) . It can be translated as “teachers’ understanding of assessment processes as well as their capacity to design assessment
               tasks, develop adequate criteria for making valid judgments on the quality of students’ performances, and understand and act
               upon the information that is collected through assessment” Leirhaug and MacPhail (2015). This ability is one of the critical aspects for teachers because assessing students’ performance impacts almost everything
               in a classroom. It is in line with Stiggins's idea that “the quality of instruction in any classroom turns on the quality of the assessments used there.”
            

            Some studies have shown that “assessing students’ learning is demanding, complicated and crucial action” Shulman (1986). Besides, Popham (2006) revealed that “the inability of teachers in assessing students’ performance can disable the quality of education.” In addition,
               assessment literacy will help teachers to scaffold students in achieving a higher level of academic achievement Coombe, Troudi, and Hamly (2012).
            

            In the Indonesian context, the government applies the 2013 curriculum in which teachers are challenged to use authentic assessment.
               It is said that the goal of the new curriculum can be achieved by giving attention to the content of the learning processes,
               teaching approach and assessment method. “The curriculum challenges the teachers to replace the test-based assessment with
               an authentic-based assessment that measures attitude, knowledge, and skills based on the learning process and learning results”
               Retnawati, Hadi, and Nugraha (2016).
            

            In addition, teaching English for young learners requires specific teaching approaches. They must be modified in such a way
               in order to meet natural ways of learning foreign language. Young learners must be exposed to more positive linguistic inputs
               from which they will be stimulated. Authentic materials can be implemented in teaching English for young learners since it
               facilitates the learning process to take place as in a genuine context. One of the approaches is Task-Based Language Teaching Nunan (2006). In the approach, meaningful tasks and meaningful contents are used. The tasks must be attractive enough for the students
               and scaffold the acquisition of the intended language. The intention of the learning process is not only meaning but also
               the use of the language and culture. As a result, assessment is integrated in the action of learning. Unfortunately, teachers
               find it difficult to implement the approach in the classroom, especially for young learners. 
            

            Teachers may apply performance-based techniques for young learners in which students are required to complete authentic tasks
               in spoken and written form. The example of the techniques are oral reports, essay writing, group work and other problems based
               learning activities. This technique application challenges teachers for having assessment literacy, especially in teaching
               and learning under the 2013 curriculum. 
            

            In fact, there are some problems that teachers face during the implementation of the 2013 curriculum, especially in a classroom
               where the students are still young. Teachers stated that “the difficulty in applying the 2013 curriculum is at the time of
               assessment implementation” Maba (2017). The teachers do not understand the assessment, and they believe that it is too complicated to implement. For example, a
               study conducted by Trisanti (2014) clarified that teachers had not got the whole understanding of 2013 Curriculum. The teachers believed that authentic assessment
               implementation faced some problems due to rigid steps and class situation. This study focused on the beliefs of English teachers’
               about authentic assessment. As a result, the result of the study doesn’t give clear picture of the site. 
            

            Continuing professional development is a crucial part of educational systems from which teachers’ quality, organizational
               effectiveness and students’ achievement can be improved. It is often associated with lectures, workshops and courses that
               teachers attend. Even though there is no doubt that such activities support teachers’ development, many studies have been
               conducted in the exploration of continuing professional development. For example, Broad and Evans (2006); Orr et al. (2013); Timperley, Wilson, Barrar, and Fung (2008) have identified the key characteristics of effective continuing professional development. They claimed that “the characteristics
               suggest an approach to continuing professional development that gives special attention to the needs of teachers, students
               and organizations. Moreover, the approach gives teachers choice and ownership, enables them to learn with and from each another,
               and provides appropriate guidance and support”. In other words, continuing professional development can be a solution to keep
               teachers up to date from which they can fit in today’s challenges. Assessment literate is one of them. 
            

            The discussion above informs us that there is a gap between reality and theory of assessment in Indonesia, especially in English
               classroom. Therefore, a study of assessment literacy would shed light on the problems faced by the teachers. This study focused
               on the exploration of the assessment literacy of TEYL teachers and its importance for their continuing professional development.
            

         

         
               Methods

            This study was an “instrumental case study” Creswell and Creswell (2017). Case study deals with a program, event or activity in which individuals and groups are involved. This kind of study is an
               in-depth exploration of a bounded system that focuses on a group of people, English teachers in Bogor. In this case, the object
               of the study is assessment literacy of the English teachers. Two data collection techniques were used. They were questionnaire
               and focus group discussion. The participants of the study were 19 In-service English teachers from different schools across
               Bogor. They have been teaching for two to five years when the study was conducted. They were chosen as the participants by
               using random sampling and were taken from different schools. This random sampling was done in order to get varied responses.
               
            

            Two instruments were employed in the study, questionnaire on classroom assessment literacy and focus group discussion. The
               first instrument is adapted from a study conducted by Mertler (2003), which is called Classroom Assessment Literacy Inventory (CALI), which has been used in previous studies with different names, Teacher Assessment Literacy Questionnaire Impara, Plake, and Fager (1993) and Assessment Literacy Inventory Mertler and Campbell (2005). The questionnaire is divided into two sections, demographic and assessment literacy. In the first section, the questionnaire
               elicited personal information of the subjects of the study, such as name, age, gender, a period of teaching experiences, and
               the level in which they are teaching. The latter section, the assessment literacy, has 35 items with 4 choices for each item.
               These items covered 7 standards of assessment literacy. It means that each standard is represented by five items.
            

            The questionnaire was given to the subjects of the study via an online platform, google forms, from which the subjects could
               access the questionnaire anytime anywhere as long as they are connected to the internet. It was done by purpose so that the
               subjects would have enough time to digest and understand the questionnaire based on their pace. The researcher was always
               available for any clarifications of doubts that might arise from the subjects by being accessible through Whatsapp. Each item
               of the questionnaire has one point for every correct response. It means that the highest score for every subject is 35 and
               the lowest is zero. The data gathered from the questionnaire are then calculated and presented in percentages.
            

            The questionnaire was administered for one week period. It was shared to the participants on 2nd  to 9th of April 2019. By having one week period of answering the questionnaire, the participants could choose the time they felt
               comfortable to answer. So, they answered the questionnaire in undisruptive situation. In other words, the participants had
               more than enough time to digest the questionnaire from which accurate and valid data were arrived at.  
            

            The other data collection technique is focus group discussion (FGD). The purpose of focus group discussion is to get a wider
               understanding on the research topic that can be done around 60-90 minute period, and to set a situation in which participants
               are stress-free to express their views. FGD was conducted after data collection from the questionnaire was completed. The
               first FGD was conducted on 13th of April 2019 with 9 teachers and the second one was done on 14th of April 2019 with 10 teachers as participants. Both of the FGDs were conducted for 90 minutes period. In the FGD, the researcher
               led the discussion by bringing up some topics regarding assessment practices that had been prepared before the FGD. Each topic
               has some questions that are derived from assessment literacy standards. The questions elicited the opinions and practices
               of the subjects when they were in their classrooms. This FGD was conducted to get a clearer understanding of the subjects’
               views regarding assessment literacy and their assessment literacy when they were faced with classroom-based problems regarding
               assessment. 
            

            Data collected from FGD were then transcribed and coded based on the codes that were extracted from seven standards of assessment
               literacy. These coding results were then used to support the findings from the questionnaire. After combining the results
               of the two techniques of data collection, the conclusion was drawn.
            

         

         
               Results and Discussion

            
                  Level of assessment literacy 
               

               The questionnaire consists of 35 items that have seven standards. It means that each standard has 5 items. The score for one
                  item is one point, which makes the maximum score for each standard is 5 points. The findings showed that, overall, the lowest
                  score of assessment literacy of the subjects of the study was 6 points, while the highest score was 19 points, out of 35,
                  as it is illustrated in Table  1.
               

               
                     
                     Table 1

                     Scores of classroom literacy

                  

                  
                        
                           
                              	
                                 NO
                           
                           	
                                 STANDARDS
                           
                           	
                                 Min
                           
                           	
                                 Max
                           
                        

                        
                              	
                                 1
                           
                           	
                                 Choosing an assessment method
                           
                           	
                                 0
                           
                           	
                                 3
                           
                        

                        
                              	
                                 2
                           
                           	
                                 Developing assessment method
                           
                           	
                                 0
                           
                           	
                                 4
                           
                        

                        
                              	
                                 3
                           
                           	
                                 Administering, assigning, and interpreting learning outcomes
                           
                           	
                                 0
                           
                           	
                                 3
                           
                        

                        
                              	
                                 4
                           
                           	
                                 Using assessment outcomes in decision making
                           
                           	
                                 0
                           
                           	
                                 4
                           
                        

                        
                              	
                                 5
                           
                           	
                                 Using assessment to determine levels of learning outcomes
                           
                           	
                                 0
                           
                           	
                                 3
                           
                        

                        
                              	
                                 6
                           
                           	
                                 Communicating assessment outcomes
                           
                           	
                                 0
                           
                           	
                                 2
                           
                        

                        
                              	
                                 7
                           
                           	
                                 Knowing unethical practices
                           
                           	
                                 0
                           
                           	
                                 3
                           
                        

                        
                              	
                                 score minimum and maximum
                           
                           	
                                 6
                           
                           	
                                 19
                           
                        

                     
                  

               

                In addition, Table  1 shows that among 7 standards, the least achieved literacy standard was on communicating assessment outcomes, with the maximum
                  score achieved 2 points out of five. The best-achieved standards were on developing assessment methods and using assessment
                  outcomes in decision-making, with a maximum score of 4 points out of 5. The other four standards got 3 points out of 5.
               

               
                     
                     Table 2

                     Level of classroom assessment literacy

                  

                  
                        
                           
                              	
                                 NO
                           
                           	
                                 STANDARDS
                           
                           	
                                 Low
                           
                           	
                                 Medium
                           
                           	
                                 High
                           
                        

                        
                              	
                                 Number
                           
                           	
                                 (%)
                           
                           	
                                 Number
                           
                           	
                                 (%)
                           
                           	
                                 Number
                           
                           	
                                 (%)
                           
                        

                        
                              	
                                 1
                           
                           	
                                 Choosing an assessment method
                           
                           	
                                 17
                           
                           	
                                 89
                           
                           	
                                 2
                           
                           	
                                 11
                           
                           	
                                 0
                           
                           	
                                 0
                           
                        

                        
                              	
                                 2
                           
                           	
                                 Developing assessment method
                           
                           	
                                 14
                           
                           	
                                 74
                           
                           	
                                 4
                           
                           	
                                 21
                           
                           	
                                 1
                           
                           	
                                 5
                           
                        

                        
                              	
                                 3
                           
                           	
                                 Administering, assigning, and interpreting learning outcomes
                           
                           	
                                 15
                           
                           	
                                 79
                           
                           	
                                 4
                           
                           	
                                 21
                           
                           	
                                 0
                           
                           	
                                 0
                           
                        

                        
                              	
                                 4
                           
                           	
                                 Using assessment outcomes in decision making
                           
                           	
                                 14
                           
                           	
                                 74
                           
                           	
                                 3
                           
                           	
                                 16
                           
                           	
                                 2
                           
                           	
                                 11
                           
                        

                        
                              	
                                 5
                           
                           	
                                 Using assessment to determine levels of learning outcomes
                           
                           	
                                 17
                           
                           	
                                 89
                           
                           	
                                 2
                           
                           	
                                 11
                           
                           	
                                 0
                           
                           	
                                 0
                           
                        

                        
                              	
                                 6
                           
                           	
                                 Communicating assessment outcomes
                           
                           	
                                 19
                           
                           	
                                 100
                           
                           	
                                 0
                           
                           	
                                 0
                           
                           	
                                 0
                           
                           	
                                 0
                           
                        

                        
                              	
                                 7
                           
                           	
                                 Knowing unethical practices
                           
                           	
                                 18
                           
                           	
                                 95
                           
                           	
                                 1
                           
                           	
                                 5
                           
                           	
                                 0
                           
                           	
                                 0
                           
                        

                        
                              	
                                 
                           	
                                 
                           	
                                 19
                           
                           	
                                 100
                           
                           	
                                 
                           	
                                 
                           	
                                 
                           	
                                 
                        

                     
                  

               

               Table  2 Illustrates the level of assessment literacy of the subjects of the study. The level can be classified into three, low (lower
                  than 60%), medium (60%-79%), and high (80% and higher). Overall, the findings clearly showed that all of the subjects of the
                  study were at a low level of assessment literacy, which means that they need some improvement. 
               

               A closer look at the level of assessment literacy revealed that among 7 standards, there were only two subjects (11%) that
                  scored above 80% on using assessment outcomes in decision-making and one subject (5%) that scored above 80% on developing
                  assessment method. On the other hand, communicating assessment outcomes was the lowest scored standard by having 19 subjects
                  (100%) categorized under a low category or need improvement.
               

            

            
                  
                  Problems in assessing students
                   
                  
               

               The data gathered from FGD revealed some information regarding the problems faced by the teachers. Most of the stated that
                  assessing students was complicated.  
               

               “Assessing students must fulfill the standard and criteria given by the government and it is complicated“ (Respondent 2). 
               

               “In my opinion, it (assessing students) will be very hard if we have to assess professionally” (Respondent 6).  
               

               “...there is less preparation in grading, …. limited time, and insufficient facilities” (Respondent 10).

               The statement above proved that the teachers were not ready for assessing their students because of some reasons, such as
                  the criteria, preparation, and time allotment for conducting the assessment. They know that government has provided guidelines
                  in assessing the students by giving Teacher’s Book as a supplementary book for the teachers. It does not really help them because they think that the guidelines given are complicated
                  for them. They said that the implementation of the assessment given by government book requires a lot of preparation. They
                  also stated that the number of students in their classroom was one of the causes. They were not able to manage the students
                  due to limited facilities from the schools and overload students.  
               

               “... in my school, there are 118 students, even the classroom is only enough for 60 students…” (Respondent 5). 
               

               One of the topics in FGD was about the solution that they had done to overcome their problems. Some of them revealed that
                  they had joined MGMP  (teachers association based on the subjects they teach) but it gave them less solution. It can be seen from the statements
                  that they said. 
               

               
                  “...in the group (MGMP), most of the discussion is about events, competition, meetings, etc….” (Respondent 3).
                  
               

               “... most of the topics are about new terminologies in the Curriculum 2013 and how to adjust our lesson plan to the curriculum”
                     (Respondent 4). 
               

               
                  “...we discuss on how to teach and other administrative kinds of stuff, not on how to assess our students” (Respondent 11).
                  
               

               When they gathered in meetings, the topic most discussed are some events that the schools face, such as scout program, celebration
                  of independence day, celebration of national holiday, etc. Instead of discussing problems they faced in their classrooms,
                  they discussed annual routines. Other respondent admitted that most teachers were busy with administrative stuff. For example,
                  they were busy discussing on how to create a lesson plan that fits into the 2013 curriculum, in which character building,
                  21st century skills, higher order thinking skills, and collaboration or team work must be included. The application of the lesson
                  plan that they have created is not one of the topics discussed.  
               

               All of the subjects of the study had a poor level of assessment literacy. It means that they are not able to assess their
                  students properly. The most problematic standard in assessment literacy was on communicating assessment outcomes. Such findings
                  inform the teachers that they have not possessed important quality in assessing their students. So, they can perform continuing
                  professional development (CPD) that has the meaning of “conducting any activities to enhance the knowledge and skills of teachers
                  by means of orientation, training, and support” (Lessing and De Witt 2007). 
               

               One of actions that teachers can perform in conducting continuing professional development is training. They can propose to
                  the school principle for conducting in-house training (IHT) regarding assessment. In addition, the teachers can also ask for
                  assistance from more able partners like senior teachers. Participating in a seminar or workshop conducted in universities
                  is also one of the ways to elevate the assessment literacy knowledge. There are other ways to perform continuing professional
                  development as proposed by Borg, Phakiti, and A (2015). First, teachers can study by themselves by analyzing different kind of sources such as teacher research, action research
                  and diary studies. From these activities, they will get deeper understanding of their actions in their classrooms. In addition,
                  analyzing their lesson planning and reflection can be done to get more insight in having an effective and efficient lesson
                  plan. There are also some other activities that can be conducted to perform continuing professional development with different
                  focus. They are reading groups, peer observation, learning communities, curriculum study groups, collaborative materials writing,
                  mentoring schemes, and personal learning networks.  
               

               In turn, the actions of continuing professional development “affect the attitudes and approaches and are expected to give
                  a contribution to the quality of the learning and teaching process” Bolam and Weindling (2006). It is in line with some authors’ argument that effective CPD should firstly “be aware of and address the specific needs
                  of teachers” Bennett (2010). 
               

            

         

         
               Conclusion

             The result of the findings and discussion gave information that the assessment literacy of English teachers in Bogor is at
               a poor level. There must be actions to help those teachers in improving their assessment literacy. If this problem is left
               behind, the teaching and learning processes will not be successful since assessment is the bridge that links the curriculum
               and drives the instruction. It is suggested that teachers work cooperatively with their school and its stakeholders in improving
               their assessment literacy because it is not one show action but an ongoing process that requires time. 
            

            Based on the findings from the questionnaire and FGD, the following suggestions are given. First, approaches for improving
               teachers’ assessment literacy should involve not only the teachers but also stakeholders of the schools, such as the principal,
               parents, and other teachers. The next suggestion is that teachers’ practices of assessing students should be monitored and
               evaluated regularly and are assisted by more able partners, senior teachers or principle. For future researchers, it is suggested
               that they conduct researches on assessment literacy that have focus on the efforts of teachers in developing their assessment
               literacy and its effectiveness.  CPD is an ongoing process from which teachers will be able to scaffold their skills. So,
               it must be supported by the government. 
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