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      This research reports on the results of an interview study of nine English teachers at vocational schools (VS) in Indonesia. The study aimed to explore English teachers’ voices of two elements of the revitalization program at VSs in Indonesia. The study shed the light on the use of specific technology in the language classroom and video mediated language learning in vocational English classroom. The results indicated that most of teachers more preferably used social media for teaching than utilizing a learning management system (LMS). Teachers have used video mediated teaching method for their English classes either self-production videos or a ready-made video from the internet. English for business was also introduced to students to equip them with basic knowledge for a job selection. The results have implications for the implementation of revitalization programs in particular the revitalization of vocational English teaching and learning at vocational schools in Indonesia.
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      INTRODUCTION
    

    
      
    

    
      
    

    
      The Presidential Instruction number 9 year 2016 has been issued as a regulation to ensure the implementation of revitalization program of vocational schools in Indonesia. Revitalization of vocational school is the re-orientation of vocational education goals toward industry demand driven learning goals 
      (Kemdikbud, 2017)
       
      This is one the government efforts in tackling the issues of unemployment and poverty due to the contribution of vocational school alumni to the increasing rate of unemployment in this country. There are ten strategic programs that need to be implemented (
      Hadam, Rahayu, & Ariyadi, 2017
      ). However, 
      Rafidiyah & Kailani
       
      (2020)
       
      suggest that not all the strategic programs should be undertaken simultaneously, the schools need to choose the most urgent and achievable one. 
      Suhirman (2019)
       
      contends that there are at least three things that need to be taken into account in order to achieve that goal: (1) vision and missions of the schools that are relevant to the industry and business needs, or, it is commonly called as link and match program; (2) Demand-driven curriculum content that meet industry and business requirement; (3) there should be a dual-based program where learning and internships can be undertaken synchronously between schools and insutries.Therefore, vocational school revitalization program is an urgent call for implementation to bridge a gap between industry and vocational education. Revitalization also helps a vocational school find its uniqueness and core strength among other schools.
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      The uniqueness and strengths may become distinctive feature of the school to attract more new students to enroll themselves. As the demand of workforce by industries and companies has increased rapidly, this is a momentum for vocational schools to equip their alumni with the most competitive job skills. The most competitive skills are English language and technology literacy (Rafidiyah & Kailani, 2019).In the same vein, 
      Lee, Wahidiat, &
       
      Khurniawan (2017)
       
      propose seven recommendations to re- orient English curriculum objectives at vocational schools:
    

    
      (1) setting up a more clear learning objective; (2) curriculum development (3) teacher professional development; (4) internationally recognized vocational skills; (5) the use of digital and interactive technology (6) the introduction of millenium young generation characteristics to students (7) the improvement of English teaching quality. Therefore, it is important to explore English teachers’ readiness in delivering good quality of teaching and the ability of using technology for teaching.
    

    
      The integration of technology into language learning has improved the effectiveness of teaching delivery 
      (Aflah &
       
      Yanti, 2019)
      . In the same vein, 
      Surjono & Susila (2013)
       
      argue that every teacher should be technologically literate in order to optimize the learning outcomes. They proved that the use of multimedia resources has increased students’ learning results by 70%. Furthermore, 
      Sari (2017
      ) and 
      Wichadee (2017)
       
      state that blended learning can be an effective learning mode, in particular when it is combined a block system. However, the lack of supporting facilities has been the pitpalls. This promising potential of the use of information technology in language learning at vocational school is in line with one of the goals of the revitalization program where there are 5.5 million of vocational school alumni with IT skills in 2020 
      (Kemdikbud, 2017)
      . Thus, ICT is an integral part of teaching pedagogy at vocational school which requires both students and teachers to be more technologically literate.
    

    
      Although there have been a plethora of study conducted in the evaluation of the use of technology in EFL classroom, there has been no study specifically conducted to investigate the integration of ICT into vocational English in the context of revitalization program in Indonesia. To fill this void, the current study is aimed to explore English teachers’ voices of two key aspects of English teaching at vocational schools, namely technology mediated language learning and video mediated language learning.
    

    
      
    

    
      METHOD
    

    
      This is an interview study to explore English teachers’ Nine English teachers, comprises 5 English teachers from private vocational schools and 4 English teachers from the public ones were invited for semi structured interviews to explore their perspectives of using technology mediated language learning and video mediated language learning. The participants are English teachers from schools which have been granted a revitalization program by the Ministry of Education.
       
      To get the access to the participant, we first sent a formal letter to the school expressing our intention of conducting a study there. Then the school principals recommended the teachers we can invite to join in the study. After this, we
       
      invited the English teachers for semi structured interviews either face-to face 
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      meeting or through WhatsApp. In the “Result” section of this paper, each respondent is labeled according to English teacher category (private teacher = GS; public teacher = GN) e.g. GS1; GN1
    

    
      
    

    
      Procedures of data collection
    

    
      The semi-structured interviews were conducted to gain the data from the English teachers (
      Qu & Dumay, 2011
      ). It was quite challenging to find the best time to interview the respondents since the data were taken during Pandemic Covid 19. The following themes were asked in Bahasa Indonesia: (1) teaching English using technology; (2) the use of videos for teaching vocational English and (3) vocational English skills being learnt. From those topics, the questions were asked to gain the information needed in this study 
      (Miles & Michael, 1994)
      . Some interviews were audiotaped and later transcribed for analysis; some others   were   using WhatsApp Texts.
    

    
      
    

    
      Analysis 
    

    
      The data were analyzed thematically using 
      Nowell, Norris, White,
       
      & Moules (2017)
      ’s steps. The procedures of analysis as follow: (1)
    

    
      familiarizing with the data; (2) generating initial codes; (3) searching for themes; (4) reviewing themes; (5) defining and naming themes; and (6) producing the report. Then, the report can build a valid argument for choosing the themes by referring to the literature.
    

    
      FINDINGS AND DISCUSSION
    

    
      Following are findings garnered from interviews with all the participants:
    

    
      	
        Specific technology for teaching
      

    

    
      Social media is more preferably used than learning management system and interactive apps. The majority of respondents stated that they deployed technology in teaching delivery whereas there was only one respondent who did not use technology for teaching. Generally speaking, English teachers from private vocational schools think that the use of technology in teaching is about using social media for teaching. One of the respondents reflected as follows: I still use social media as a tool to facilitate assignment submissions and assignment uploads. For learning, the technology used is only a laptop allowed, so when teaching and learning activities take place children are allowed to use a laptop to navigate the materials and other sources with the support of WIFI from the school. At the moment, only WhatsApp and email are being used, yesterday I had an assignment to make a video, and it was uploaded on Instagram and YouTube. (GS5)
    

    
      The use of social media is still inseparable from teaching and learning activities although its use is integrated with some interactive apps:Edmodo (never being used anymore, students prefer not to use it because it consumes lots of internet data). To replace it, teachers use Google Form or WhatsApp Group, Kahoot in their class. (GN1)
      . 
      Especially for internships, Google Classroom was used as the learning platform. (GN2).
    

    
      It is no wonder that the majority of participants prefer social media to other Learning management system since it is more efficient, effective, and cost savvy for delivering learning materials. On top of that, social media is a kind of today’s lifestyle among society, including academic community. As Kessler (2017) contend that social media use is part of emancipatory culture. The increasing number of social media across the globe indicates that people need to adopt this life style in order to be admitted as the community member.
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      In another perspective, 
      Reinhardt (2020)
       
      exemplifies the use of social media in ESL/EFL domain as the “windows, mirrors, doorways, and playgrounds”. As a window, learners can observe how native speakers use and express the language authentically from videos and images they share in that social networking platform. Social media can also be used to construct language learners’ identities through certain idealized concept they adopted. This metaphor is called as social media as a mirror. Then, social media as a doorway would give an opportunity for language learners to participate in the target language cultural and intercultural practices. The last, social media as a play group, this metaphor indicates that learners not only learn from social media, but they also can gain fun activities there in relation to language learning.
    

    
      In general, all private vocational schools have no particular Learning Managemement System whereas two public vocational schools have owned their Learning Management System. Unfortunately, at the moment, this learning management system is not used anymore due to the limited access of server. However, some respondents have used Moodle or Google Classroom as the alternative platforms. The Learning Management System was tried out, but, the internet server could not cover all users. Therefore, only 90 students were able to log in. (GN1)
    

    
      
    

    
      	
        Video mediated learning at vocational schools
      

    

    
      
    

    
      The English teachers reported that students are able to independently search for e-books and educational video online. Regarding educational videos, all participants took the videos from the internet and used this audio visual media for teaching conversation, text genres, telephoning, or even for only entertaining students. There was no participant who was able to create and develop self creation video. This is because they are not familiar with the technology.
    

    
      Especially for seventh graders, we learnt social functions, structure of texts, and linguistics feature of the text, in particular, those related to curriculum vitae and summary (GS 5). I am not a technologically literate person. I ever used videos and powerpoint slides, but, it did not spark my students’ enthusiasm. Alternatively, I chose Whatssapp, e- mail, and Google Classroom as my online classroom platforms.
    

    

    
      Usually, I gave students quizzez, then we came to the main topic. By doing so, it was easier to attract students’ attention. If I am not mistaken, this is called Problem Based Learning, isn’t it? Before I knew this approach, usually, I just asked students some questions and let them make inferences, then I just followed their understandings. For the video use, we learnt language features, tenses, text genres, and text structure through video mediated language learning. If I am asked why? Simply because independent learning would enable them to download any videos that suit their needs, and can be used as a topic of discussion (GN4). Apart from the frequent use of video in language classroom, not all teachers assign students to create their own video projects. However, there were three teachers who assigned their students to create videos as their school projects.
    

    
      For instance, the topic about giving opinion can be discussed in the class or students were asked to create a video about the topic. (GS2). Yes, we asked students to make video about self-introduction, bargaining when shopping (GS4). For eleventh graders, we asked them to make videos about social functions of text, text structure, and language features of procedure texts, giving and accessing information regarding technology use in accordance with their majors and context of learning. (GS 5).
    

    
      Comparatively speaking, the majority of English teachers at Public Vocational Schools assigneds their students to make video about speaking practice. There was only one teacher who did not ask his student to to do video assignment. Yes, for instance, twelfth graders created a video about “Speech" and "Asking Help" (GN1). Yep, making video about speaking (GN2). Students ever made videos about procedural text, describing dialogue, bargaining. (GN3).
    

    
      In fact, video-based learning brings many benefits for students. 
      Yousef, Chatti, & Schroeder (2014)
       
      conclude that video based learning would give benefits to learners if it is used appropriately. They reviewed the current research in this field and found that the use of Video Based Learning style increased students’ interaction and learning satisfaction. Not only that, the findings indicate that this learning style also increased collaborative learning among students. The video created by learners can also be used as reflection tools which enable learners and teachers self-reflect on what they have gained from learning and what things need to be improved in the future.
    

    
      However, based on the research findings of this study, teachers’ understanding about technology enhanced language learning is still limited to the use of social media in EFL classroom and the use of video for learning. Internet connection has been still the major issue for an online learning. Blended learning would be a better alternative to address this issue in the future. As 
      Sukrawan,
       
      Soemarto, & Komaro (2018)
       
      found that a hybrid class, where online and offline meeting are combined, really supports students learning achievement. Thus, government supports in providing learning facilities and training for English teachers are essential for an improvement of education quality. 
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      providing students with job seeking skills
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      Regarding job seeking skills, the teachers have taught following materials:
    

    
      	
        The importance of mastering English
      

    

    
      The majority of respondents said that they ever shared the announcement of job vacancy where English skill is one of the requirements. 
      Yes, we were told about the opportunities of working overseas and student’s exchange. During 2012-2015 there were a student exchange and teacher exchange to AMINEF and ASEAN (Korea) funded by the school. TOEIC test has been continuously undertaken, those who achieve 750 points they will be sent to Japan (GN3).
    

    
      	
        Writing cover letter and CV
      

    

    
      All participants said that they taught students about writing cover letter and CV either in English or in Bahasa Indonesia. They delivered this lesson to third year students. Yes, cover letter is really important for those who want to apply for a job either in a governmental institution or a private sector (GS5). Students were asked to write CV and application letter both in English and Indonesian language. (GS2). Yes, we use video mediated learning for teaching applicaton letter and CV (GN 1).
    

    
      Usually, I took the example from the internet and we learnt the format together with the following steps: (1) follow the template; (2) edit the information on the cover letter and put each student’s personal data; (3) after students are to write the letter independently, then they are asked to write their own cover letter.
    

    
      	
        Job interview simulation
      

    

    
      There were two respondents who did not teach their students about job interview since they thought that this job belongs to subject specialist teachers. However, there were three other teachers who already equipped their students with this skill.: Maybe that lesson was taught by subject specialist teachers. There was no such learning content in our coursebooks (GS1). For third year students, job interview was taught, but only an introduction and a job presentation, the majority of students were not confident with their English (GS4).
    

    
      On the other hand, English teachers at a pharmacy vocational school stated that they did not teach about job interview in depth. The lessons were delivered through videos and let students understand the topic. They taught students about pharmacy only. Yes, job interview lessons were taught through video. Only those who have good English skill can answer the question, while the rest of the class remained silent. (GN1). Job interview has not been taught yet to second year students. They were only taught about pharmacy. It was taught   using   video showing a pharmacist served customers at a dispensary.
    

    
      	
        Socialization of work preparation to VS’s alumni Either private vocational schools or the public ones had no particular job preparation program for their alumni. Even there was no a handbook containing knowledge and skills that students need for a job application. There is no a guide book or a handbook. That should be Career and Job Centre’s task or public relation division program (GN3). We only take in charge of career and job affairs (GN4).
      

    

    

    
      Based on the findings, it can be inferred that work preparation program, especially those related to the improvement of vocational school students’ English skill, should include training and workshops on writing job application, CV, summary, and simulation of job interview. This is very important to make students psychologically ready for a job competition. 
      Sari (2013
      ) suggested that without being psychologically ready, it is hard for alumni to win a job selection.
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      CONCLUSION
    

    
      The revitalization program can be perceived as an innovative program lauched by the government. However, practically speaking, its implementation should be another well-crafted plan. Many aspects may be affected by this new program. The absence of good planning and clear procedures may result in the failure of the programs. At least, four core aspects that need to be taken into account, for a succesfull English for Vocational Purposes lesson at VS’s. First, technology enhanced language learning that meet students’ needs. Second, the use of proper video mediated language learning for students. Third, sufficient English for business inputs to students. Fourth, the creation of English environment as a language exposure for students. The findings indicate that not all participants are able to fulfill the four core learning needs. Lack of facilities and human resources issues are still the major problems in today’s vocational education. All in all, even though this current study quite comprehensively captured English teachers’ voices of the implementation of revitalization program at their institutions, there are still more extensive studies needed in this field. Students’ voices of the implementation of program would be another interesting aspect to delve into.
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