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A considerable interest on Information and Communication Technology (ICT) has been
growing in the field of English language teaching within a very short period of time. Indeed,
ICT is such an essential part in the respective field, in the sense that its progress allows
the development of language teaching and learning process through its innovations. This
study proposes using video caption as a medium to teach listening skill through integrat-
ing the use of ICT with the teaching process. An example of the innovation is the creation
of teaching media supported by a software or application called. A well-known subtitle
editing program, offers source tools for creating and modifying subtitle in a video. This
paper presents the procedures and steps to design video subtitle by using application.
Teachers can use it as a reference in designing a teaching medium using a video sub-
titling application which is aimed to make the students more motivated to learn English
instructions. Last but not least, it is expected that learning with video caption can be an
alternative and beneficial media for teaching, in particular, listening skill.
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INTRODUCTION

Most research on media and communication science in the field of English Language Teaching
(ELT) tends to focus on the effects of media in teaching and on different learners. In fact, it is
more crucial to pay attention tomedia literacy and applicability and the process of designing the
media for teaching and learning. On a different note, it is also undeniable that the integration
of Information and Communication Technology (ICT) into ELT has brought advantages. Sari
and Sukma (2018) explained that ICT is more than capable of meeting the needs of the students
through its dynamic and interactive nature, which in turn provides opportunities to direct their
learning.Dang (2011) supported this statement by suggesting that this technology instantly pro-
vides information when required and it is readily accessible for educational purposes. There-
fore, an ICT rich environment can helpmotivate and reengage students, as well as, capture their
attention and develop their skills. As stated by Knezek and Christensen (2002), an integration
of ICT into an English Language classroom can assist both the teachers and learners in attain-
ing the deliberate teaching objectives since tasks will become simpler and information will be
readily available and accessible.

As far as teaching receptive is particularly concerned, listening skill has been neglected
despite its importance for L2 learning. However, teachers and academics should bear in mind
that devoting to any of the two receptive skills may result in such a serious effect for a
learner’s overall proficiency in which it can affect the development of any two productive skills,
namely speaking and writing skills. As an example, L2 learners are incapable of gaining the
speaking and writing skills without gaining the skills of reading and listening.
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To this, Bordonaro (2014) claimed that even though listening
is, or is often claimed as, a passive language skill, it can also
be considered an active skill. Listening in L2 can be deemed as
active skill when the listeners are given the target to succeed
with complicated tasks, namely interpreting stress and intona-
tion, and distinguishing phonemes Ghoneim (2013).

In view of the foregone, this study proposes integrating ICT
with teaching by using video captions to teach listening skill.
Using video in giving a learning instruction in foreign language
classroom can beneficially help students perceive the message
of the story more easily (Baltova, 1999). Video caption which
is also well-known as same-language subtitle benefits everyone
who watches video (children, adolescent, college students, and
adults). This research employs a subtitling software or applica-
tion called Aegisub. Aegisub is well-known as a subtitle edit-
ing program which is developed by Niels Martin Hansen and
Rodrigo Monteiro. A previous study by Gernsbacher (2015)
revealed that closed captioning a video can step up the com-
prehension of, attention to, andmemory of the video as it helps
learners who watch videos with the non-native language. This
paper also comeupwith the procedures to design video caption
by using Aegisub. Last but not least, it is expected that subtitled
video as a teaching medium can be a beneficial alternative to
teach listening skill.

METHOD

This recent study used research and development (R&D),
which, as documented by Borg et al. (2003), can be defined as
one of the research designs which purpose is to develop edu-
cational product through evaluation and investigation in a real
education field. To this, Latief (2015) added that “educational
research & development is a research design aimed at develop-
ing educational products, like curriculum, syllabus, text books,
instructional media, modules, assessment instruments, etc.”

This research was carried out at a junior high school in
Mojokerto, East Java, Indonesia. The subject of this study was
twenty (20) ninth grade students in this junior high school.The
instrument applied was a questionnaire designed to identify
the students’ problems in learning English, especially the lis-
tening skill. Then, the results from a need analysis was utilized
as a guidance in developing an appropriate media for teaching
listening. The questionnaire contained close-ended questions
in the form of Likert scale with descriptions — strongly agree,
agree, disagree, strongly disagree.

To carry out the research, several procedures were applied.
First, a need analysis was conducted to know the students’
problem in listening. Subsequently, the writer studied the the-
ories related to the problems and listening.Then, the media for
teaching listening based on the result of the needs analysis was
designed. An expert validation was obtained to know the qual-
ity of the media used. The writers then conducted a try out in
order to know the appropriateness, usefulness, and effective-
ness of the media for teaching listening. Lastly, the final prod-

uct in the form of the media was completed.

FIGURE 1 | Step of development

RESULTS

Media Development
The development of an ICT-based teaching media using video
captions is purposed to help students in listening. For this
reason, an application for editing subtitle named Aegisub is
used in this research. Since interactive media is known to help
the students learn listening interestingly, as confirmed by the
results of a need analysis, the research chose to use an applica-
tion for creating video subtitle to develop an innovative teach-
ing media.

In the need analysis phase, there were several problems
related to listening skill which students often face, such as the
difficulty in understanding the fundamental content of what
they are listening.Most of them stated that listening to an audio
to understand the message or the conversation, which is a very
common practice in a listening class, is less interesting. To this,
the research intended to design a teachingmedium in the form
of video subtitle in order to help the students to easily under-
stand the content of what they are listening.

This research proposed a teaching medium which employs
video subtitling application. The detailed procedures to create
closed caption the selected video are attached in Appendix 1.
The research used a video of a traditional narrative story (fable)
entitled “the Ant and the Dove”. It is worth noting that, as sug-
gested by Bruner (1991), a traditional narrative may serve as a
valuable educational tool. In this sense, using subtitle canmake
the video more memorable. Additionally, Gernsbacher (2015)
stated that video subtitle can help listener to process a spoken
language easier through a written language. This allows stu-
dents to comprehend the content of the video, and find out the
meaning of the story. Last but not least, the research is designed
to provide a guidance to compose video subtitle and implement
it as an alternative media to teach listening skill.

Appendix describes the steps and the procedures in creat-
ing video subtitle using Aegisub application. It includes nine-
teen steps to create video subtitle using Aegisub application.
One of the steps during the process is shown in Figure 2 .
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FIGURE 2 | The layout of the homebar used to move to the next subtitle line

The Result of Expert Validation
The proposed design of teaching media using video subtitle
application was first consulted to an expert to test the valida-
tion. Having the expertise in Information and Communication
Technologies (ICT), the expert was asked to give comments,
feedback, and suggestion which are presented in the following
discussion.

The expert stated that the application used to create video
subtitle was relatively easy to work with since it only needs sev-
eral procedures to successfully embed the subtitle into a video.
Additionally, she also added that the application was readily
accessible for the teachers. Overall, the expert stated that the
application was helpful for beginners or teachers who wish to
use video subtitle application.

Try Out
This ICT-based media development is created as a teaching
medium to help teach listening skill to a prive junior high
school in Indonesia. The video chosen as the medium for sub-
titling was a video of a fable. Fable was chosen because the
research considered that it fits with the lesson plan. Closed
captioning the video helps the students easily understand the
story in the video and the structures of narrative text — orien-
tation, complication, and resolution. This medium was devel-
oped by deploying two learning techniques; individual activity
and group work. The steps in teaching the listening skill using
subtitled video as the teaching media are as follows:

Individual activity (Warming up)
1. The teacher gives a paper containing aword to every student.

The words are taken from the video,
2. The teacher asks the students to stand up and listen carefully

to the video of a fable “the Ant and the Dove”,
3. The students are allowed to sit down after they hear the word

on their piece of paper,
4. After finishing hearing the story, the teacher shows the video

of the fable (teacher need to prepare LCD in advance).

5. The students are then asked to check their words,
6. Lastly, the teacher asks the students tomake a sentence from

the word they have.

Group work
1. The teacher divides the students into several groups,
2. The teacher shows the chosen fable video “The Ant and the

Dove” with the subtitle and ask the students to listen care-
fully and take important notes from the video,

3. After the video ends, the teacher gives an envelope to each
group which contains some pictures and jumbled sentences
related to the video,

4. The students are asked to arrange the pictures and jumbled
sentences into a correct chronological order,

5. Finally, the teacher asks each group to correct the other
groups’ work together.

In the end, after giving individual activity and group dis-
cussion, the teacher shows slide presentation which contains
explanation about the generic structure of narrative text (fable).

Result of Implementation of Video Caption
as the Alternative Media to Teach Listening
Upon implementing the procedures in a listening class, find-
ings are formulated as follows:
1. Students were more motivated in learning English espe-

cially listening skill. It was observed that the students really
enjoyed the listening class and followed the lesson enthusi-
astically.

2. The teaching media allowed students to learn in an attrac-
tive way. It was shown by an improvement in memorization
of new vocabularies supplied by the video.

3. This alternative media required the students to work both
individually and in a group. As a result, they could experi-
ence a supportive learning atmosphere. It can be concluded
that this alternative teaching media could really help teach-
ers to build students’ interaction.

4. Lastly, since the students were asked to correct their friends’
work, it was found that students learned autonomy through
the activities.

The Final Product
The research aimed to find an alternative teachingmedia which
can help students learn English, especially the listening skill.
Upon completing the experiment, the final product proposed
is video subtitle embedded in a fable video. It is also impor-
tant to note that integrating ICT into English learning by using
an application to provide video subtitle is a very feasible alter-
native teachers can use to vary their teaching media. Teachers
can design their own subtitle creatively with application such
as Aegisub which is readily accessible and easy to operate.
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DISCUSSION

Upon concluding the experiment, this study found some bene-
ficial results. First, the students aremore enthusiastic in follow-
ing and enjoying listening class. According to Danan (2004),
subtitling can build learner’s comprehension and lead to addi-
tional cognitive benefits such as greater depth of processing
and understanding. It is because during listening class, they are
watching the video while paying attention to the English sub-
title.

It has been stated before that English video with subtitle
helps students to develop their memorization of unknown or
new words. As an example, learners can easily learn English
vocabulary through watching a TV program with an English
soundtrack and subtitles (Koolstra and Beentjes, 1999). In line
with this, Wang (2012) showed that video materials with subti-
tles can serve as an effective alternative tool in teaching new
L2 vocabulary since they combine visual and audio aids to
develop the capacity of learner’ working memory. To this, it
can be firmly stated that video subtitle can potentially facili-
tate learners vocabulary acquisition without distraction since it
also helps learners to notice new vocabularies (Wilson, 2002).
To put it simply, subtitled videos visually and orally represent
words and pictures and thus help students to activate their cod-
ing skill when processing pictures or words.

Next, it was also found that subtitled video may also boost
students’ active interaction during learning when it is com-
bined with interactive teaching method. For instance, teachers
are able to prepare variety of learningmethods such as individ-
ual and group works. Following these, teachers can give learn-
ers exercise related to the subtitled video that the students can
do independently or with their group members.

Last but not the least, the use of subtitled videos in listen-

ing class also encourages learners’ autonomy. As an example, in
the learning process, the teacher can ask learners to closely look
into a friend’s work (for example, exercises to put jumbled sen-
tences or pictures in logical or chronological order).Thebenefit
of using subtitled video in learning English is that it helps the
teachers creatively design and prepare various teaching meth-
ods with an innovative teaching media.

CONCLUSION

Innovation in teaching have yet reached its height. Teachers are
truly recommended to be able to design their teachingmedia to
be as creative as possible. Moreover, information and commu-
nication technology (ICT) is one of the best options in creating
innovative teachingmedia since it provides teachers with novel
and innovative ways of teaching.

This paper proposes an innovative teachingmedia employ-
ing video subtitle application Aegisub. Aegisub application
provides an easy way to attach subtitle into a video. Hence, this
paper proposes the procedures to prepare teachingmedia using
Aegisub and also the steps to implement this teachingmedia in
teaching listening.

It is expected that the students will be more motivated
to learn English, especially listening skill. Last but not least,
through this teaching media, it is hoped that students will
be more active and engaged with the teaching and learning
instructions.
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APPENDIX 1

The Steps for operating Aegisub application for subtitling
video:
1. Firstly, install this Aegisub application version 3-2-1 in your

computer.
2. If you succeed to install this application.Then, it will appear

in your window screen.
3. Click Aegisub icon twice, and then you will see this home

screen.
4. In the home bar, click video and open video.
5. Choose your video that will be subtitled by using “Aegisub”,

and click open.
6. If the screen looks like this, it means your video is ready to

be subtitled.
7. Clik this button, and set your font style and font size. Then,

click OK.
8. Set the start of selected subtitles to current video frame by

clicking this button.

9. Type the subtitle in the box provided.
10. Play video starting on the position you want to add subtitle.
11. Pause the video playback where youwant to end the subtitle.
12. Then, click this button to set end of selected subtitles.
13. Click this button in the home bar tomove to the next subtitle

line.
14. Repeat the same steps from 8 to 13 for adding subtitle until

you arrive at the end of the subtitle.
15. Click file and save subtitle or you can use alternative button

by clicking CTRL+S.
16. Save the subtitle file in the same folder where you save the

video. Then, click save.
17. Then, make sure that the subtitle file and the video are in the

same name in a folder.
18. Click open with the video player application you have such

as GOM PLAYER or VLC.
19. Finally, you can play and enjoy the subtitled video to teach

listening skill.
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