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Changes in Curriculum lead to changes in teaching and learning processes as well as
new ways to demonstrate best practices for increasing students’ achievement. The
Curriculum 2013 suggests teachers to use authentic materials and requires them to apply
authentic assessments. It is quite challenging for English teachers because this condition
creates problems especially for novice teachers. Therefore, they need to have prior
knowledge and personal experience related to teaching practice and situation. In this
study, authentic materials and authentic assessments were implemented in pre-service-
English-teacher classroom at a university in Bogor, specifically in listening class, in order
to familiarize them to the kind of materials and assessments. Action research was
employed where documentation, observation, questionnaire, and interview were used to
collect the data. The result shows that the integration of authentic materials and
authentic assessment in EFL classroom helped the students in understanding the nature
and the use of authentic materials and authentic assessment for their future needs of
profession.
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INTRODUCTION

A significant point in curriculum 2013 is creativity. Creativity can be defined as the
competence of designing something interesting. Creativity in the curriculum refers to the
activities of designing, implementing, and evaluating the teaching in an appropriate and
dynamic way in accordance with the context, situation, or environment in which the
teaching is taking place, so that the lesson will be conducive to achieving the goals that
have been agreed upon beforehand (Nurkamto, 2016). Creativity in designing teaching
materials needs to be taken into account. The materials fitted with the students’ needs
should be designed in interesting way and implemented based on the nature of the latest
curriculum. Interesting teaching materials can be found in authentic materials.

Authentic materials are defined by Kilickaya (2004) as exposure to real language and use
in its own community. Arianie (2017) argues when authentic materials are used with the
purpose of students learning, they will have a sense that the real language for
communication is being learnt, as opposed to classroom language itself. In contrast to the
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design of the text books, Lee(1995) states that
authentic materials are intrinsically more active,
interesting and stimulating. Richards (2001) suggests
and mentions several reasons for using authentic
materials in the classroom. These are: (1) they prepare
learners for real life, (2) they meet learners' needs, (3)
they affect learner motivation positively, (4) they
encourage teachers to adopt effective teaching
methods and (5) they present authentic information
about culture. Arianie (2017) therefore assumes
authentic materials help students grasp the use of
language in the situations which are real.

The other significant point in Curriculum 2013 is
the use of new method of assessment, namely
authentic assessment. The regulation of the Minister
of Education and Culture (Permendikbud No. 81A,
2013) about the implementation of Curriculum 2013
requires teachers to implement authentic assessments
as the method of assessing the students’ competence.
The regulation of the National Minister of Education
and Culture (Permendikbud No. 104 year 2014) on
assessment system also expects teachers to assess
students’ skills using performance, project, and
portfolio assessments (Rukmini & Saputri (2017).

Authentic assessment is considered to be a new
approach in assessment (Kinay, 2018). It is a form of
assessment in which students are asked to perform
real-world tasks that demonstrate meaningful
application of essential knowledge and skills
(Mueller, 2017). Umam & Indah (2020) define
authentic assessment as an actual measurement of
students’ attainment in their learning in which high
level of cognitive ability, higher-order thinking and
problem-solving skills are assessed in the form of
tasks completion. Furthermore, Olfos & Zulantay
(2007) assume that authentic assessment is
performance assessment. appropriate assessment.
alternative  assessment, or direct assessment,
containing such techniques as written texts,
portfolios, checklists, teacher observations, and group
projects. The assessment stands for the application
and utilization of knowledge as opposed to secluded
skill assessments which contains the overall
performance of meaningful but complicated tasks in
challenging contexts (Montgomery, 2002).

Varela et al.(1997) classify authentic assessment
into three types: performance assessment, portfolios,
and students-self assessment. In line with the
classification, the Curriculum 2013 mentions three
types of authentic assessment: performance, port-
folio, and project assessments. In reference to the
regulation of the minister of education and culture
number 8la year 2013, Rukmini & Saputri (2017)
assume that a performance assessment is an
assessment which is conducted by observing student’s
activities in doing particular thing; a portfolio
assessment is a purposeful collection of student’s
work that is intended to show the progress over time.

Accordingly, Rukmini & Saputri (2017) conclude that
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teachers are required to assess students’ skills using
performance, project, and portfolio assessments.

However, the implementation of authentic assessments
is difficult and challenging for English teachers. A study
conducted by Trisanti (2014) describes that teacher still
had limited understanding about Curriculum2013; teacher
also thought that the implementation of authentic
assessment did not run effectively because of the complex
procedure and the class condition. In addition, Rukmini &
Saputri (2017) assume that teachers’ knowledge and their
experience influences the implementation of the
assessment. The teacher who has lack of knowledge of the
nature and types of authentic assessments implements it
improperly. The challenges are confirmed by Umam &
Indah (2020) assuming that “the goal of the curriculum can
be achieved by giving attention to the content of the
learning processes, teaching approach and assessment
method.”

In relation to the above findings and issues, the
implementation of authentic materials and assessments
certainly becomes more challenging for novice teachers as
well. They need to have relevant prior knowledge and
experience related to teaching practice and situation. In this
regard, pre-service teachers need to be introduced and
equipped with the knowledge of authentic and authentic
assessment. Their exposure to the materials and assessment
will result in their beliefs and competence in using the
approach in the future professional as a real teacher.

In this study, therefore, authentic materials and authentic
assessments were integrated in the pre-service class. The
integration of knowledge and experience of using authentic
materials and authentic assessment were employed from the
beginning of the learning process in the classroom. A
number of learning activities were also promoted to
encourage authentic materials and authentic assessment in
teacher education. The finding of this study is to prepare
pre-service teachers in implementing authentic materials
and authentic assessment in EFL classroom as well as their
responses.

METHODS

The method of this study was action research. It was
conducted to the fourth semester student of English
Education Program at a university in Bogor. The class
involved eleven students of pre-service teachers. The
writers accompanied two cycles of learning process and
adapted the spiral model of Kemmis et al.,(2014) involving
the four steps: planning, acting, observing, and reflecting.

The data were obtained through four ways;
documentation, observation, questionnaire, and interview.
Documentation is started in the planning step. Observation
is conducted in action step. Observation was administered
to know the teaching-learning processes. The questionnaire
is given after acting and observing steps completed as
references in reflecting steps. The questionnaire was
conducted to obtain data or information about the students'
opinion toward the implementation of authentic materials
and authentic assessment in the classroom. Interview was
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conducted to complete and support the data from
observation, questionnaire, and documentation.

RESULTS AND DISCUSSION
Cycle |

Planning

In the planning step, some necessary preparations
were made, i.e. reading some literatures related to the
application of authentic materials and assessment for EFL
classroom. From the literatures, it turned out that students
need to be exposed to authentic materials and authentic
assessment. A lesson plan was then formed with the
intention that teachers would use the authentic materials
and authentic assessment in learning activity. The writers
prepared teaching materials by collecting and selecting
suitable materials. The authentic materials were taken from
English Listening Lesson Library Online (ELLLO) which
can be accessed freely at www.elllo.org. According to its
official website, ELLLO provides lessons containing an
MP3 file of an authentic conversation with a transcript of
the conversation, vocabulary support, and a comprehension
quiz. The writers chose listening materials with the
duration of three minutes in average. The writers then
prepared instrument for data collection.

Acting

In the acting step, the implementation was done in
accordance with the prepared planning. Authentic materials
taken from ELLLO were used. As the learning activity was
conducted in the language laboratory, the materials were
delivered through students’ computer and they listened to
the MP3 audio lesson through their headphones. Students
could control the audio by using audio player. They can
make pause, adjust the volume, or replay the audio as many
as they wanted. A comprehension quiz of traditional
assessment in form of multiple choices was given to the
students. Traditional assessment was in the form of usual
methods of assessment by using multiple choices. It was
given to evaluate and measure students’ listening
comprehension and to determine their comprehension in
acquiring information from the materials.

Observing

Observation was conducted during the learning
process to analyze the implementation of learning activity
in the previous cycle and to have direct observation to the
students’ behavior, especially in listening to the authentic
materials. After observing the use of authentic materials
followed by the assessment, it resulted that there were
some important matters to take into account in the first
cycle; (1) Students felt that it was too easy to understand
the material content because they can read the transcript
while listening to the materials; (2) Students thought that
the duration of the materials from ELLLO was short with
no more than five minutes; (3) Students would like to have
materials with both audio and visual. (4) The quiz in the
assessment was too easy for the students. It seemed they
needed more challenging assessment to do.

Reflecting

In the reflecting step, the researchers examined the
results of actions in the previous cycle. The reflecting step
is the evaluation of the result of the acting obtained from
observation. The results were used as references for other
suitable and better alternative action to be implemented in
the next cycle. Based on the result of the observation, the
focus of the next plan would be to address the above
problems by raising the content complication, using longer
materials, having materials with both audio and visual and
changing the type of assessment.

Cycle I
Planning

In the planning step of the second cycle, the writers had
similar activity to the previous cycle. A lesson plan was
created and developed to guide the class instruction.
Teaching materials were collected and selected. After
reading some related articles about authentic materials and
authentic assessment, some instruments for data collection
were prepared. For the classroom evaluation planning, it
was done by reading some books related to the integration
of authentic materials and authentic assessment in an EFL
classroom from which the learning process can reach the
optimum result. The writers collected and selected the
authentic materials from TED (Technology, Entertainment,
and Design) Talks. TED Talk consists of a videotaped
presentation in the form of brief and influential talks in front of
live audience. TED Talks are free to watch and can be
accessed at www.ted.com. Finally, the researchers decided
to use the following actions: (1) Authentic materials from
TED Talks video with longer duration of more than five
minutes would be used in learning activity. It was also
chosen to accommodate audio-visual materials; (2)
Authentic assessment would be given to students in the
form of project-based assessment. It was selected to provide
more complicated and challenging assessment. They were
asked to find authentic materials of audio-visual from any
sources and create questions and answers related to the
content. The integration of both authentic materials and
authentic assessment aims at promoting the students of pre-
service teachers to the materials and assessment.

Acting

In the acting step, the implementation was conducted
according to the prepared planning. The selected materials
of TED Talks video were delivered to students’ computer
and they were asked to watch the video. Similar to the
activity in cycle I, students could control the video by using
a video player. They can make pause, adjust the volume, or
replay the video. In the learning process, question and
answer session was given to discuss all the problems faced
in understanding the materials. The discussion was about
the content, vocabulary, accent, and language features of
the authentic materials. In the end of teaching process,
students were given a project in which they had to find
authentic materials that can be used in listening activity
from any sources and create questions and answers related
to the chosen materials. The project given to the pre-
service-teacher students was one of authentic assessments
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because in their real life, as in-service teacher, teachers
are required to search, select, and choose materials for
their classroom and create assessments based on the
materials.

Observing

The observation was addressed to the learning process
and the result of it. In the learning process, the observation
was used to know the level of learning achievement in
using authentic materials and authentic assessment. This
was supported by the observation result on the learning
outcome. The result showed that the students could find
and use a source of authentic materials and they were able
to generate questions as a form of assessment based on the
chosen materials. This data is supported by interview that
was conducted after the completion of the course.

Reflecting

After observation, students were familiar to using
authentic materials. Students felt that it was more
challenging to comprehend the content because of the
video’s longer duration. Student also became more
concentrated and focused watching and listening to the
materials. The visual helped students grasp the content and
engage with the materials for better comprehension.
Students were also more comfortable and inspired with the
authentic materials of TED talks. They also became more
challenging in doing the project based-task given in the end
of teaching process. From the observation conducted, it
came to a conclusion that students were more enthusiastic,
comfortable, inspired, and challenging in the teaching
activity of cycle II than that in the cycle I.

Students also liked to have their learning assessed in
authentic ways. Assigning such kind of task provides
students a more meaningful way to show how they, as the
pre-service teacher, will complete the task in the real world
when they become in-service teachers. As a result, they
will be able to engage their students about the use of
authentic materials in the classroom to support learning
objectives in Curriculum2013.

The Integration of Authentic Materials
The questionnaires were distributed to obtain
data or information regarding the integration of
authentic materials in the classroom. From the data
gathered, it was found that students were not familiar
with authentic materials at first. The data shows that
most students had ever used authentic materials in the
previous courses namely Academic Writing. However,
the materials in the previous course were in the form
of scientific article and were categorized as authentic
visual materials, not listening-viewing materials. In
addition, the use of the materials was limited as
supplementary materials. This indicates that the
students have little familiarity with authentic
materials. Whereas, authentic materials need to be
more introduced and exposed to pre-service teachers.
Oguz & Bahar (2008) in line with Sari (2016) assumed
that it is crucial for authentic learning environments
organized in pre-service teacher training and

prospective teachers to be educated in authentic
environments which have a connection to the real world
and in which they have a chance to experience using
authentic materials. The necessity to equip them with such
qualifications makes it compulsory to increase the quality
of education presented to the students. Maria et al., (2018)
suggest that teachers may use authentic materials for the
learners to listen for the gist of the information presented
and they add that by using authentic materials teachers will
have the opportunity to encourage students to read for
pleasure especially certain topics of their interest.

The other data showed that authentic materials were
challenging. This is in line with the findings of Astika &
Kurniawan (2020) in their study of TED Talks use as a
materials resource that the students encountered challenges
in understanding the speaker because of the rate of speech,
pronunciation, and vocabulary. Students assumed that the
speaker talked too fast that they could not catch the
information well and needed to replay the talk many times.

“The way the speaker speaks is too fast for me that I
miss the information.” (Student 6)

Students perceived that the speaker's pronunciation
was unusual and unique. This is because TED talk has
speakers from around the world with different accent. In
other words, they lacked the ability to understand varieties
of English accents by speakers from different nationalities.
Another difficulty is the intonation of the speaker with
different accent. Most students mentioned that they could
not understand the talk because of the different accent, the
speaker does not use American or British accent.

[ found strange and different ways of pronunciation
as well as the stress when the speaker speaks” (Student 1)

Insufficient stock of vocabulary also becomes the
students’ problem. Many of them experienced difficulty
with the vocabulary. Compared to ELLLO, the materials in
TED Talks were perceived as the most difficult.

“I cannot understand part of the talk because I don’t
know the meaning of some words.” (Student 4)

“The vocabularies of TED Talks video are difficult.”
(Student 11)

In regard to motivation, students were motivated with
authentic materials in learning activity. They assumed that
the speakers in both TED Talks and ELLLO talk
expressively. However, compared to ELLLO, TED Talks
was considered more motivated. Students said that TED
Talks consists of not only the audio but also visual which
were more engaging and meaningful lesson. The speech
content was also assumed to share inspiring ideas.

“I always excited to discuss the materials of TED
Talks in listening class.” (Student 7)

“The materials from ELLLO and TED Talks provide
inspiring and motivational messages with lots of language
variation.” (Student 8)

Peacock (1997) has shown that authentic materials
promote motivation for learning. The materials give
authentic cultural information, expose students to real
language use, and relate more closely to students’ needs
(Astika & Kurniawan, 2020). Furthermore, Citra Dewi
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(2018) assumed that the learners should get the
opportunities to practice by adapting or listening the
real language as authentic texts and materials in their
classroom situations to master the foreign language.
Bacon & Finnemann (1990) and Citra Dewi (2018)

suggest that authentic aural texts as the source of

learning can be used to increase students’ motivation
and self-satisfaction. It is advantageous to use
authentic materials in teaching foreign language to
increase students’ motivation. Kilickaya (2004)

assumes that the use of authentic texts is a technique
which can be used in language learning to increase
students’ motivation because the students feel that
they are learning the real language. Sari (2016)finds
that the learners were mostly motivated by using
authentic materials because they are exciting to be
discussed in the class, interesting to learn and
appealing to the learners.

Other results showed that both ELLLO and TED
Talks gave significant contribution in enhancing
listening ability. Most students acknowledged the
materials  enhanced their knowledge about
pronunciation and the varieties of accents. The
transcript or subtitles give students information about
what they are listening and how to pronounce it.

“From TED Talks and ELLLO, I can learn
pronunciation and the varieties of accents, not only
American and British accent.” (Student 1)

“I can learn how to pronounce the words in the
subtitle by paying attention to the speaker’s
pronunciation.” (Student 6)

Maria et al. (2018) noticed that the specific
characteristics of the video such as movement, sound,
and color, permit students to get engaged and
understand the topics presented easily; thus, students
improve significantly their listening skill. Students
memorize vocabulary easily and fast. This is also
confirmed by Astika & Kurniawan (2020) that the
online sources of TED talks should have provided
support and had beneficial effects on student’s
pronunciation development. The use of authentic
materials should get more interest in teaching
listening, and learners should be exposed to real-life
input. Based on the student comments, pedagogical
input was created after using the authentic materials.

The Integration of Authentic Assessment

Based on the collected data, the students said that
the assessments which were commonly used in the
previous courses were traditional assessment as it is
depicted in the interview result given by the student
below. Traditional assessments in the form of essays
and multiple choices were given to the students. The
assessment was given to students to evaluate their
comprehension and acquisition of the content.

“We were given evaluation test in the form of

essays and multiple choices.” (Student 9)
It is admitted that authentic assessment has some
challenges in its implementation. Fox (2017) stated

that challenges may be encountered in the form of student
resistance, working with large groups and resource and time
constraints. Hart et al. (2011) also confirm that authentic
tasks may require or be perceived to demand a greater
investment of time and resources than more traditional
assessments. In line with the assumption above, Aliningsih
& Sofwan (2015) and Riyani (2019) also find that the
teachers” main problem in applying the authentic
assessment is that they have large number of students,
exhausting and time consuming activities, and complicated
administration. Therefore, it is challenging for teachers of
English to implement authentic assessment in their
classroom. As written above, most teachers assume that
authentic assessment is a hard activity to implement in
class.

However, students assumed that authentic assessment
was more meaningful than traditional one. They assumed
that the tasks in authentic assessment have real-life
relevance and genuine. It allows them to take control of
their own learning rather than simply recalling facts.
Authentic assessment requires students to create a product
to show what they know and can do.

“Having authentic assessment is interesting because |
can learn to create a real project in my future career as
teacher.” (Student 5)

It is essential for teacher to give more meaningful tasks
to make learners get into rich content. Rusmawaty et al
(2018) believe that authentic materials are able to stimulate
students’ motivation to learn in which they can support
students’ opportunities to intermingle with real uses of
language rather than artificial materials which are made for
learning purposes only. Authentic assessments allow students
to find a way to demonstrate their knowledge that best suits
them. Authentic assessment engages students in processes
and evaluations that are meaningful to them, both now and in
the future (Fox, 2017). Students are influenced to move from
being consumers of knowledge to creators of knowledge
(Swaffield, 2011).

Based on the level of difficulty of traditional assessment
compared to authentic assessment, most students assumed
that authentic assessment was more difficult than traditional
assessment. In regard to the project-based task given in cycle
II, students assumed that it was not easy to make authentic
assessment especially in the process for creating an authentic
assessment i.e., in identifying the standards, selecting an
authentic task, identifying the criteria for the task.

“I have difficulty in classifying the materials based on
the need.” (Student 4)

Some research confirmed that to assess students is
challenging, complex and crucial. Umamé& Indah (2020)
argue that teachers find it difficult to implement the approach
in the classroom because they believed that one of the
problems in implementing authentic assessment is the rigid
steps.

CONCLUSION

Curriculum 2013 requires teachers to implement
authentic materials and authentic assessment. However, this
research proves that many pre-service teachers are not
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accustomed to the authentic materials and authentic
assessment. It is recommended that pre-service teachers
are introduced in their learning process with a wide
variety of authentic materials and authentic assessment.
This can be done by integrating authentic materials and
authentic assessment in the content-based courses and
skill-based courses in pre-service English teachers’
classroom. They should also be offered updated,
attractive, interesting, motivating, and meaningful
authentic materials to accommodate the demands of
Curriculum 2013. Exposure to authentic materials and
authentic assessment to pre-service teachers in teacher
education program leads to their competence in using
the approach in their future professional as a teacher.
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