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The pandemic of COVID 19 has forced teachers all around the world to be adaptable
to the situation. Within the foreign language (FL) context, the teaching of language skills
provides challenges for teachers in terms of how to deliver the materials as effectively and
as efficiently as possible. The study aims to describe the steps of reading to write activity
for essay writing in FL settings and what the students feel about it. The design of the study
is a case study design. The subjects of the study were the fourth-semester students of
English Education Study Program. The result of the study shows that there are three main
steps of teaching scenarios. They are the pre-activity, whilst activity, and post-activity,
with some specifications depending on the skills. The reading section employs the silent
reading activity, skimming, and scanning technique through telegram application. The
writing section implements the process approach, namely planning, drafting, revising, and
publishing. The technologies used were Telegram, WhatsApp, Google Meet, YouTube,
Grammarly, and Plagiarism Checker online application. The result shows that, although
the students feel reluctant and uneasy at the beginning with the blended learning, they
get used to it and confess that they have a lot to learn, not only in terms of the course
materials but also the digital technology skills improvement. Despite the credit quota and
signal problems, they feel positive with the way of new learning.
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INTRODUCTION

With the outbreak of COVID 19 in the world, teachers/lecturers often wonder whether they
would teach the sameway again, or theywould teach differently. Changing theway of teaching is
undoubtedly the only option for teachers/lecturers.Thepandemic ofCOVID19has forced them
to spend most of the time at home, to work, to learn, yet at the same time, to stay productive.
The uncertainty of when the pandemic will end has forced teachers around the world to make
the most use of digital technology to teach and accomplish the learning objectives.

This is the point where the integrated/mixed learning model (blended learning) becomes
the apple of the eye of everyone’s favor in the educational setting because it reaches far and
beyond. Yet, many teachers/lecturers are not aware that before the pandemic, the blended learn-
ing instruction has come into the classroom in a smaller portion. Blended learning is also
sometimes referred to as the hybrid course Allen et al. (2007); Graham (2006) which means
mixed learning.There is no standard term to define blended learning. However, Graham (2006)
defines blended learning as follows, ”systems combine face -to-face instruction with computer-
mediated instruction”. Thus, blended learning is the merging of two very different learning
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models, namely the traditional face-to-face model, and mod-
ern technology-based learning model. Therefore, broadly
speaking, blended learning can be interpreted as a learning
method that combines conventional face-to-face learning and
electronic / internet-based learning Allen et al. (2007); Idris
(2018) With the rapid development of technology today, Gra-
ham (2006) estimates that in the future, the use of digital tech-
nology in learning will be increasingly inseparable. Further-
more, he explained three reasons why blended learning was
popular in the community. The first is because this model
improves the quality of learning, the second is because of its
easy access and high flexibility, and the third is because it is
economical in terms of financing.

The learning model of blended learning has been going
on for a long time, especially since the development of infor-
mation technology systems Idris (2018). This makes all learn-
ing resources accessible online / offline. The blended learn-
ing model allows teachers and students to do distance learning
through video conferencing so that distance, space and time are
no longer a problem. Fully online and integrated learning (that
is, which combines elements of an online class and face-to-
face) has grown very rapidly inWestern society for a long time.
Educational providers there believe that integrated learning is
as promising as online learning Allen et al. (2007). Techni-
cally, face-to-face learning can be carried out online and offline.
Offline face-to-face learning is conventional face-to-face learn-
ing that is usually done in the classroom. While online face-to-
face learning is the one that can be carried out remotely online
using available applications, such as zoom and Google Meet.

Every educational institution suffers from the COVID 19
outbreaks. The pandemic forced the teaching and learning sys-
tem in the institution to be adaptable to the situation. At the
beginning of the semester, the teaching and learning process
was done in a face to face interaction. However, three months
later, the Indonesian government issued a policy of stay home,
a study from home, and work from home order. As the learn-
ing must continue, the institution distributed a policy that all
teaching and learning process must be conducted online until
the end of the semester. The teaching and learning which was
conducted in a conventional face to face interaction, in the
beginning, was combined and blended with online learning.
This paper aims to describe the implementation of blended
learning during the COVID 19 pandemic in the teaching of the
essay writing class. Specifically, this paper discusses the steps
of reading to write activity in writing a process essay and to
describe the students’ feelings during the implementation of a
blended learning model.

Blended Learning
The rapid development of digital technology has influenced
the world of education and teaching innovation. Currently,
teaching-learning innovation has unwittingly refocused on
how educators deliver the material and how students learn at
school Tandoh et al. (2013). The most common approach in

integrated education involves face-to-face learning with web-
based learning Tandoh et al. (2013). However, some people
often wonder about the difference between hybrid-learning, e-
learning, and web-facilitated learning. Allen et al. (2007) men-
tion that the terms blended-learning and hybrid-learning are
two terms that refer to the same thing. In the research, Allen
distinguished the term based on the table below.

Although it is not clear how Allen et al. (2007) define
each estimate percentage, Table 1 gives better guidelines on
how web-based learning is differentiated. Table 1 explains that
learning is referred to as online learning if 80 percent of the
learning content is delivered online and carried out without
face to face at all.While the term integrated learning or blended
learning applies to learning that has 30-70 percentage of being
done online, with the rest is conducted conventionally. Gra-
ham (2006) estimates that in the future, learning with blended
learning methods will be increasingly in demand. This is due
to the rapid development of digital technology that affects the
way humans communicate.

FIGURE 1 | The process of merging traditional face-to-face learning and
web-based learning Graham (2006)

Figure 1 explains that in the past, learning only uses face-
to-face instruction in the classroom. And, nowadays, digital
technology has begun to influence learning instruction. In
the future, Graham (2006) predicts that the learning process
will utilize more digital technology with a blended learning
method, which results in a fewer conventional face-to -face
methods in the process. However, he confesses that the combi-
nation of these two methods will give a better outcome as they
complement each other.

Osguthorpe and Graham (2003) mentions six reasons why
blended learning is increasingly popular in education. The rea-
sons are 1) it has pedagogical richness; 2) it gives broad access
to knowledge; 3) it is easy for social interaction online; 4) it has
personal agency, 5) it provides many benefits but with mini-
mal cost (cost-effectiveness), and 5) it is easy to revise if there
are errors (ease of revision). Furthermore, Graham (2006) also
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TABLE 1 |Web-Based Teaching Model Allen et al. (2007)

Web-based teaching percentage Model Description
0% Traditional 1. Learning without using online facilities

2. Conventional face-to-face learning

-29% Web-facilitated 1. The utilization of the Web in the
learning process is to help improve the
mastery of material that is not met in the
face-to-face process (providing additional
material through web-based technology)
2. It is utilized more for tasks submission

0-79% Blended/hybrid 1. The learning process uses a combination
of Web-based technology and face-to-face
instruction

2. The portion of online learning is greater
than face to face
3. In the learning process, the interaction
(discussion forums) is mostly done online

0 - 100% Online/ 1. All learning are through online
e-learning 2. There is no face-to-face learning

revealed threemain reasons why blended learning is beneficial.
The reasons are 1) to improve the quality of learning; 2) to pro-
vide easy access to education regardless of distance, time and
space, flexible in its implementation (increased access and flex-
ibility); and 3) to enable to reach a broad and large audience in
a short time, yet, it is economical (cost-effectiveness).

The use of blended learning is not something new in
the educational context. Literature studies reveal that blended
learning is widely used not only for learning receptive language
skills (reading, listening) and productive (speaking and writ-
ing), but also for teaching language components, such as gram-
mar and spelling. Mabuan and Ebron (2017) explored the use
of e-mail for teachingwritingwith a blended learning approach
in the context of English as a second language, in Manila. The
results of his research show that e-mail is very useful in help-
ing improve the students’ ability to write English. The result
also shows that the use of emails gives the students the oppor-
tunity to collaborate and interact with peers, increase positive
attitudes and confidence in writing English, as well as increase
learning independence.

Furthermore, Mccall (2017) investigates the use of Face-
book, to improve students’ ability to read and write through
classroom action research designs. In his research, the teacher
created a micro blog on Facebook and held classes online with
all his students.The teacher posts pictures and readingmaterial
for students, to read, comment on, and write summaries. Stu-
dents wrote a summary of the micro blog in the classroom by
using a laptop or other smart phone and allowed to complete

themicro blog assignment at home if they have not been able to
complete it in class.The results of his research show that the use
of the Facebook application can improve the students’ ability to
write, especially in terms of sentence complexity. To get maxi-
mum results, scaffolding was given to the students. The results
of research also show that the students give positive responses
to the use of Facebook for learning to read and write.

Rahman and M (2018) investigates the effectiveness of
the implementation of blended learning and compares it with
conventional face-to-face methods. In the experimental class,
the students use the blended learning method. The students
receive feedback frompeers and teachers through socialmedia,
complete assignments outside the classroom, and submit them
through an application. Meanwhile, the control class uses con-
ventional face-to-facemethods.The students do not getmutual
interaction, between peers and from the teacher. Learning in
the classroom also does not vary, because all are centered on
the teacher. The results of his study showed that students who
learned by using blended learning methods had better writing
performance than students in the control group. In addition,
this study also revealed that 88% of students in the experimen-
tal class had the basic ability to operate computers indepen-
dently and 76% of them have better internet skills. This is all
because these studentsmust participate in e-forumdiscussions,
e-mails, and the use of other websites.

Similarly, in Indonesia, the use of Blended Learning is not
something new either. Purnawarman et al. (2016) conducted
a case study research for teaching writing with Edmodo and
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Genre-Based Approach through the Blended Learning model
for grade 11 high school students in Cimahi, West Java. The
use of Edmodo in the blended learning setting makes learning
ismore interactive andmakes writing activitiesmoremeaning-
ful.

Blended learning has also been applied in Islamic board-
ing schools in Indonesia, especially in Probolinggo, East
Java. Through a qualitative approach, Hayati and Wijaya
(2018) investigates how blended learning was implemented to
improve the students’ receptive skills in the Islamic boarding
school. The results of their research revealed that there were
6 steps taken by the Islamic Boarding school to implement
the blended learning method. Specifically, the stages of imple-
menting Blended learning as a quote from Hayati and Wijaya
(2018) are as follows. First, determining instructional materi-
als. This step is in the form of (a) how the teaching material
will be presented, (b) which teaching material is compulsory
and which is recommended, (c) how the students can access
the material, (d) what supporting factors are needed (software,
group/ individual work). The next step is (2) determining the
blended learning model that will be used. This relates to when
the face-to-face meeting is held, for example at the beginning
of the meeting only, or at the end of the meeting only, or just in
themiddle of themeeting, or determining howmany times the
classes will be held in face to face, and its frequency. As there
is no standard conducting a blended learning format, each
teacher can choose their own format that is unique and dif-
ferent from other teachers. The third step (3) determines how
the online learning format will be implemented. For example,
determining what applications/hosting will be used for online
learning, such as Google, Yahoo, Telegram, etc.

The fourth step is determining the evaluation of the
blended learning design. The teacher evaluates the implemen-
tation of online learning and asks students for input whether
the application/host being used is functioning properly, or
whether they have problems with signal or bandwidth. This
evaluation needs to be done to find out whether online learning
eases students and not causing problems. The next step (5) is
the implementation of blended learning properly. In this step,
the teacher informs the learning objectives, and the material
that will be used, as well as how and where to download the
material online. And the last step is (6) preparing the evalua-
tion criteria for the implementation of blended learning. The
teacher prepares assessment criteria to see whether the learn-
ing system is effective ( the content delivery, the format, inter-
est, easiness, and cost-financing).

The research questions are described as follows.

1. How was the implementation of blended learning model
for teaching Process Essay during the pandemic of COVID 19?

2. What are the students’ perceptions during the imple-
mentation of blended-learning model during the pandemic of
COVID 19?

METHODS

This study uses a qualitative approach focusing on case study
design. The design is considered appropriate because the main
goal of this research is to explore and describe the existing
phenomenon of a particular subject in relation to the teaching
of literacy skills during the pandemic of COVID 19. Creswell
(2012) states that the ‘case’ can be a program, events, or activi-
ties which has a uniqueness in its implementation.The subjects
of the study were the fourth-semester students of English Edu-
cation Study Program in the academic year 2019-2020, Fac-
ulty of Pedagogy and Psychology, Universitas PGRI Wirane-
gara, East Java, Indonesia. To collect the data, the researchers
used interviews, and documentation of personal chats, stu-
dents’ essays, lecturer’s teaching reports, and a list of essays
published in the YouTube platform. The data was collected in
three months from April to June 2020. The researchers ana-
lyzed the data qualitatively sincemost of themwere in the form
of words, phrases, and sentences or non-numerical data.

The researchers also used data codification to separate the
data based on the intended category, namely the draft, the
revision, the chats. The students’ writing was coded by using
their name initials, batch, group, and part of sub-analysis. The
process of data analysis follows Miles and Huberman (1994)
model, namely data collection, data display, data reduction,
and conclusion drawing. After the data were collected, they
were displayed in the form of narratives, dialogues, chats,
excerpts of the students’ writing, and observation of students’
You Tube videos. Only the data which were relevant to the pur-
poses of the study were taken, and the irrelevant ones were
omitted. The selected data were categorized and coded based
on its classification. Each of these steps was done in a cyclic
process.

RESULTS AND DISCUSSION

The Implementation of Blended Learning
Reading Section
During the COVID 19 pandemic today, the use of blended
learning is one the most recommended alternative. Due to the
limited chance tomeet face to face in the classroomand the lack
of opportunity to conduct learning, as usual, the use of digital
technology is the only choice to enable the learning process to
continue. The following is a description of the implementation
of blended learning for reading to write activity to create a pro-
cess essay.

• Type: Process Essay
• Theme: Environmental Protection (Recycling, Reuse,

Reduce)
• Learning objectives:

1. Identify the structure of the process essay
2. Analyzing the model text
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3. Identify the implicit and explicit information from the text
4. Identify the steps to make something
5. Identify the language used to make a process essay
6. Identify the vocabulary
7. Practice in using the vocabulary to make sentences that

show a process

As usual, in the pre-activity, the lecturer delivered the learn-
ing objectives and checked the students’ attendance list. The
lecturer used Google application to check that all the students
were present. The students’ attendance was also recorded in
Telegram Bot and from the screenshot of the Google applica-
tion. For the warming up, the lecturer discussed the unused
items around their home (plastics, cans, bottle, etc) and asked
them whether those items can be reused and recycled. After
the discussion, the students analyzed a model of process essay
through Telegram application. The students had 5 minutes to
scan the text and read silently and to find out the characteris-
tics of a process essay in terms of its structure, vocabulary, and
language.

After silent reading, there was a discussion about the read-
ing text through the Telegram application. The discussion was
about the specific information of the text, such as how the
writer opens the essay, identifying the most important step,
giving reasons why one step is more important than the other,
mentioning the materials used, and stating how the writer
writes the conclusion of the process essay. If the students had
successfully answered the questions, the lecturer gave appre-
ciation in the form of positive feedback (word/ phrases), and
emoticons which show supports, for example very good, good
job, perfect, well done, awesome, and so forth. Giving positive
feedback is very important because it shows that students’ par-
ticipation and hard work are valued and appreciated by lec-
turers. Research has proven that providing positive feedback
can increase the students’ motivation and enthusiasm in learn-
ing Yingwen and Jian (2016). Positive feedback are also able to
createmore open and relaxed interactions between the lecturer
and the students

The discussion also talked about other unused items found
around their homes that can be recycled and reused for a dif-
ferent purpose. They were asked to name the vocabulary rele-
vant to those items and the phrases used to indicate the pro-
cess, such as first, second, third, next, then, finally. Then, the
students made three sentences that indicated a process from
the vocabulary mentioned earlier and posted for everyone to
see in the Telegram application. Peers gave feedback in terms
of the language and content. Based on the data, it can be con-
cluded that the reading activity presented by the lecturer uses
the skimming and scanning technique. Research in FL setting,
especially in the Indonesian context, has shown that scanning
and skimming techniques are beneficial to help comprehen-
sion Asmawati (2015), Basuki (2018), Fauzi (2018), Insiyah
(2019). Skimming is to read quickly the reading material to get
its general main idea, while scanning is to locate specific infor-
mation related to the purpose of the reading activity Harmer

(2001).
The reading activity applied in this online classroom is

silent reading. Hiebert et al. (2012) state that silent reading is
more beneficial for the students if they are under an appropri-
ate condition (tolerable difficulty level of a reading text). Fur-
thermore, based on the research conducted by Liu and Wang
(2015), for intermediate grade level, individual silent reading
is more beneficial for the students.

Writing Section
The writing section is mostly done in an outside classroom
schedule. The students sent their work to the lecturer through
private telegram or WhatsApp connection to present their
draft. But, before they wrote their draft, they shared their plan
of what to write in their essay.The students proposed an idea of
how to make something from an unused item. The plan would
be developed into an essay.

• Type: Process Essay
• Theme: Environmental Protection (Recycling, Reuse,

Reduce)
• Learning objectives:

1. Planning the essay
2. Drafting a Process essay
3. Revising the draft
4. Redrafting the essay
5. Publishing

Aftermaking the list proposal of the recycled items, the stu-
dents made the initial draft for the process essay. This activity
was conducted outside the classroom hour. It means that the
students sent their draft in the form of MS Word format indi-
vidually to the lecturer to be given feedback.

FIGURE 2 | The lecturer's feedback

Some students revised the draft several times, depending
on the writing problems. The lecturer assisted every student

Journal of English Educators Society | ojs.umsida.ac.id/index.php/jees
13

April 2021 | Volume 6 | Issue 1

http://ojs.umsida.ac.id/index.php/jees


Lestari Setyowati, Sony Sukmawan, Ana Aksana El-Sulukkiyah Learning from home during pandemic: A blended learning for reading to write activity...

TABLE 2 |Students' Proposal

Class A Class B
1. Phone holder from card board
2. Frame from box
3. pencil case from a tin
4. flower vase from newspaper
5. Make a tissue box from old newspapers
6. Make a pencil box from used cardboard
7. Frame ice cream sticks
8. Simple Chandelier card board
9. Make pencil case from bottle 10. Piggy Bank from unused
bottle
11. Table from ecobric 12. Flower vase from unused bottle
13. Bros fabric
14. Frame from CD 15. Drawer from card board
16. Net Pot hydroponic from unused bottle
17. Frame from card board
18. Pencil case from unused bottle

1. Recycling Styrofoam for memo board
2. Tissue place from card board
3. Pencil case from unused tin
4. Flowers from plastic bags and unused papers
5. Bros from fabric
6. Doormat from unused fabric
7. Glasses from bottle and CD
8. Pencil case from card board
9. Eggs place souvenir from unused papers
10. Accessories from drinking glasses
11. Stationary box from CD and unused card board
12. shopping bag from unused fabric and unused plastic
13. Piggy bank from cigarette tin
14. Wall accessories from drinking glasses 15. Waste bin
from card board
16. Piggy bank from card board

and checked their draft. Giving feedback to the students’ writ-
ing is not an easy task because it needs time, energy, and
commitment to read the students’ composition. But, it is the
teacher/lecturer’s responsibility to devote some time to check,
give comments, and give suggestions to the initial draft in the
writing process Barreto (2011). Moreover, the students who
follow the teacher/lecturer’s feedback have more opportunities
to have better writing quality Barreto (2011).

After being given feedback, the students revised their draft
and sent back to the lecture for the final comment. For the stu-
dents who were ready for publication, the lecturer asked the
students to proofread their writing by utilizing thewriting tools
application provided on the internet. The students were asked
to check their composition by using Grammarly online free
application to deal with the language. To ensure originality,
the lecturer asked the students to send the plagiarism report
by using plagiarism check online for a free application, such as
Smallseotools, Plagiarism, and Duplichecker.

After the students checked the language problems and orig-
inality, they published their work on their YouTube channel.
Every work published on YouTube must include the hash tags
of the students’ institution/ faculty/ department. This is to give
a sense of belonging and pride for the students’ achievement.

FIGURE 3 |Grammarly check

FIGURE 4 |Student's publication in YouTube Channel

Each student was to press the like and subscribe button
on another friend’s YouTube channel. They were also to give
opinions and responses in the comment sections. In general,
the stages of learning to write by using the blended learning
method can be seen in Table 1.

The learning stages can change based on the students’
needs. The COVID 19 pandemic has forced the lecturers to
be adaptable to change, while at the same time to become
innovative and creative in utilizing digital technology. Table 1
shows the learning stages which employ the writing as a pro-
cess approach. Flower and Hayes (1981) and Hayes and Flower
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TABLE 3 | Teaching Scenario (Reading to write Activity for Process Essay)

Stage Activities Applications
Pre-
activity

1. Descriptions of learning objectives Face to face online

2. Making sure that all students are ready for (Google meet)
the class Telegram

Whilst 1. Discussing the topic for background knowledge 1. Google Meet
Activity knowledge

2. Analyzing the model text 2. Telegram (silent reading)
3. Practicing the vocabulary and phrases 3. Telegram

used for process essay 4. Telegram and Whatsapp
4. Planning the essay Group
5. Making a draft based on the topic of 5. Telegram and Whatsapp

interest individually Group
6. Revising the draft after being given 6. Telegram and Whatsapp

feedback Group
7. Redrafting 7. Telegram and Whatsapp

Group
Post Publishing Personal You Tube channel
Activity

(1980) state that there are three main cognitive processes in
writing, namely planning (generating ideas, organizing, and
goal-setting), translating (composing), and reviewing (check-
ing and correcting). Similarly, Sharp (2016) states that every
piece of writing product undergoes several different processes,
before it finally comes to the final draft and is ready for publi-
cation. The reading to write activity presented by the lecturer
employs the writing as a process approach. This can be seen
from the students’ activity in producing the final draft. They
followed several steps before their composition is finally sub-
mitted or published.

The Students' Opinion
The researchers interviewed the students to find out their feel-
ings and opinion of having an online class. A month after
the ‘learn from home’ and ‘work from home’ orders were
announced by the government, the researchers interviewed the
students.

Researcher: How would you like about having a class like
this?

I don’t like it. Full of surprises. I meanwe need
some explanation about the topic of the unit
before we get into the questions. In this situa-
tion, we need something real, something that
can open our minds, because the online class
has many distractions.

Ad/2018A/Ch

A month later, the same student was interviewed by the
researcher. He has a different opinion about having an online
class.

The researcher: How would you like to have an online class
for writing? Is it better to have it in the classroom (face to face)
or at home (online)?

I prefer to do it at home. I can listen to music.
(Ad/2018A/Ch)

The same case also happens to his friends. They share the same
opinions and attitudes after a few months of remote learning.

By and by, I enjoy online class rather than
offline class

(Af/2018A/Ch)

I get used to it
(Els/ 2018B/Ch)

I think I understand the material well even
though we don’t have the face to face meeting.

(Silf/2018A/Ch)

The students also said that the assignment given by the lecturer
made the students learned not only about the materials, but
also digital technology.

Now, I can edit a video.
(Sel/2018A/ch)
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I learn how to edit a video, even though the
result is not like a professional one

(Em/2018B/ch)

Finally, my YouTube Channel has some con-
tent

(Naf/201B/Ch)

However, there were some problems during the process of the
remote learning. The problems were the signal and the quota.

I understand the lesson, even though signal
becomes my problem sometimes

(Put/2018A/ch)

But in my region, the signal is really hard
(Els/ 2018A/ch)

In my region, I have a problem with the signal
(suc/2018B/ch)

Overall, students feel positive about the use of online learning.
The data shows that they learned a lot. Even though some of
them feel reluctant and uneasy in the beginning. Yet, they get
used to it, and perhaps even, enjoy it.

The positive perception in this study is similar to a study
conducted byMahalli et al. (2020).Their finding shows that the
students who experienced blended learning experienced sat-
isfaction felt confident with the use of technology, and were
attentive during learning. Research conducted by Rodriguez
et al. (2008) has shown that students who have hybrid learn-
ing experience perceived comfort as having a strong motive in
learning and having a good quality of online course. As stated
by Dahlia et al. (2020) and Salas-Rueda (2020), blended learn-
ing is one of the possible alternatives to having a better quality
teaching and learning process in the 21st century, and should
be part of any educational program in the future Altay and
Altay (2019).

The signal and quota are the problems faced by the students
in Indonesia. Not many Indonesian students live in an area
where the internet connection is fast and stable. Arizona et al.
(2020) state that the teaching problems faced during the pan-
demic are the quota and the lack of practical knowledge from
the educators and students in terms of how to make the best
use of the technology for the teaching and learning process.
Thus, to solve this problem, they suggest that teachers should
get themselves acquainted with the provided free online appli-
cation for teaching and learning. The solution of the quota and
internet connection problems requires collaboration by many
parties, among them, are the family, the institution, the service
provider, and the government.

CONCLUSION

The pandemic of COVID 19 has shaped the way the teach-
ers/lecturers teach nowadays. The stay home orders forced the
educators to shift from the conventional face to face meet-
ing to technology-based instruction. Based on the data, the
researchers draw a conclusion that the teaching and learning
process in the blended learning setting still follows the typ-
ical stages of teaching, namely the pre-activity, whilst activ-
ity, and post-activity. Each of these stages varies according to
the skill being taught. The reading activity reported in this
study employed the silent reading activity, and skimming and
scanning technique, while the writing activity used the pro-
cess approach, namely planning, drafting, revising, and pub-
lishing. The technologies used in the blended learning model
are Telegram, WhatsApp, Google Meet, YouTube, Grammarly,
and Plagiarism Checker online application. Even though the
students felt discouraged in the beginning, they felt positive
about the hybridmodel.They hadmore knowledge, not only in
terms of the materials and language skills but also in the oper-
ation of the technology.

Blended learning gives three important messages. Firstly,
it is impossible to memorize all of the available knowledge. So,
education is no longer about howmany facts can bememorized
and not about how perfect the learners perform in a test. But
education is more about how to apply the knowledge in real
life and how to get valid and reliable information. Secondly,
blended learning shows that the class is not the only place to
learn. Learning is an endless process that can take place every-
where, anytime, and with anyone. Knowledge is not a fixed and
rigid fact, but knowledge is one thing that is always changing,
evolving, and adapting. And thirdly, a blended learning model
implies that the teacher does not have all answers to all prob-
lems. In this learning model, the teacher acts as a guide, moti-
vator, and moderator and is no longer the only source of infor-
mation for the students. Every teacher dream that their stu-
dents will continue learning even if they have finished their
formal education. In sum, blended learning gives opportuni-
ties for the students to keep on searching for knowledge and
improve their self-quality, and be ready to plunge into real life.
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