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The study looks into the possibility of bringing student-generated comic as a collabora-
tive project into the Extensive Reading program. It focuses on the students' preferences
and difficulties in creating a student-generated comic based on their perceptions. For
this purpose, the study involved 30 students of the English Education Program of a pri-
vate university in Sidoarjo, East Java, Indonesia, who had taken the Extensive Reading
program. The questionnaire employed to assess their perceptions. The results of the
study show that creating a student-generated comic is a pleasurable doing, an exciting
activity, and a fun way for EFL learners to study English. Moreover, students consider
that student-generated comics can improve students' language production creativity,
contribute an educational resource for other students, and arouse their creativity. Con-
cerning the development of students' language proficiency, creating comic corresponds
to the novel they have studied, affects their English fluency, and improves their writing
skills. Astonishingly, only a few students believe that it is not easy to draw and illustrate
a comic, compose stories and characters, and reveal the novel's aspects into a comic.
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INTRODUCTION

Extensive reading relies on the comprehension theory of Khrasen Ng et al. (2019). The theory
suggests that to learn a language and build up literacy, learners need plenteous language input
from reading and listening. When learners understand the messages from reading and listening,
they obtain the language acquisition. In other words, language input is a fundamental factor
in language learning. Furthermore, Krashen et al. (2017) also recommend that input should
engross language learners to know more about the language. In this condition, learners would
have positive progress studying the language without conscious effort, for example, through
reading books based on their interests or watching films and television programs.

In line with the theory, Nation (2009) states that in an extensive reading program, there are
two significant exposures get together by the students: the meaning-focused input and fluency
expansion. The program depends on the level of the books read by the students. Meaning that if
the books contain only a small number of unfamiliar vocabulary and grammar items, extensive
reading becomes the means of meaning-focused input. Meanwhile, when the books are easy
for students, and they have no unknown items, i.e., vocabulary and grammar, extensive reading
offers the fluency enhancement of language learning.
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Extensive reading is one of teaching reading instructions
that have some promising advantages for EFL learners, such as
vocabulary enrichment, reading skill improvement, grammar
accuracy development, writing skill enhancement, etc. Relat-
ing to the students’ vocabulary gain, students meet words fre-
quently in the process of reading Liu and Zhang (2018); Celik
(2017); Karimpour and Aidinlou (2016). Therefore, they learn
to understand the meaning of those words in context, and
as a result, the incidental vocabulary mastery becomes wider.
Meanwhile, another benefit of extensive reading is to improve
the students’ reading proficiency Endris (2018); Al-Nafisah
(2015). For making reading comprehension successfully, stu-
dents suggested engaging in extensive reading. Here, extensive
reading enables learners to practice their reading proficiency.

Besides enhancing vocabulary and improving reading abil-
ity, extensive reading leads students to have better grammar
accuracy Poorsoti and Asl (2016). In the process of reading,
learners perceive more input of sentence patterns and other
aspects of grammar. It broadens the students’ knowledge and
understanding of English grammar. Further, extensive reading
also facilitates students to improve their writing skills (Saku-
rai, 2017; Poorsoti & Asl, 2016; Mermelstein, 2015). Here, the
researchers prove that extensive reading is an effective means
to foster the students’ writing fluency. They also claim that pro-
lific readers will be better writers.

As well as these linguistic benefits, extensive reading also
necessary to build a good reading habit for EFL students.
Specifically, extensive reading enables learners to choose a lot
of English books that fit their linguistic capabilities with a vari-
ety of genres Day and Bamford (1998). Further, the enjoyment
of the learning process achieved so that the students’ reading
proficiency also improved. In other words, extensive reading
is an approach of teaching reading that emphasizes the joy of
reading to produce a positive attitude and motivation towards
learning.

Theoretically, Day and Bamford (1998) develops ten guid-
ance of extensive reading as the primary point to make the pro-
gram is successful for EFL learners. The principles are as fol-
lows: (1) the reading material is easy for learners, (2) a selec-
tion of reading text on a wide range of topics must be available,
(3) the learners select what they want to read, (4) the learners
learn large amounts of text, (5) the purpose of reading is to get
pleasure, information, and general understanding, (6) reading
becomes its reward for the learners, (7) the learners read at a
faster rate, (8) reading is silent and independent, (9) the teacher
orients and guides the learners, and (10) the teacher becomes
arole model for the learners and provides keenness in reading.

However, those standards of extensive reading not rigor-
ously implemented altogether Macalister (2015). Some practi-
tioners may apply differently to different classrooms. For exam-
ple, principle number 6 “Reading becomes its reward for the
learners” is better to replace with “Reading will need to be
monitored and assessed,” or learners will not involve in exten-
sive reading seriously Ng et al. (2019). Additionally, concerning
the principle number 8, “Reading is silent and independent,’

in a particular situation, it is impossible to complete. For EFL
learners, reading large amounts of English text solitary is very
hard. Some teachers merely substitute that activity into read-
ing collaboratively. Here, it can be an alternative to motivate
the learners in an extensive reading program Novita (2018).

Collaboration refers to students work mutually to com-
plete the task they cannot do independently Mcrae and Guthrie
(2009). This social sharing allows students to combine their
knowledge and skill, learning from one another, and construct-
ing new meanings. In line with this, Grabe (2009) states that
promoting the development of group cohesiveness and cre-
ate communities of learners, especially in reading class. Here,
putting the students in groups benefits struggling readers to
connect with the texts. They can work together with their peers
and help each other in learning. He also claims that collabora-
tive work is vital to generate motivational growth. Motivation
has a crucial role in affecting students’ reading development.
Moreover, it directs them to be more active, creative, and equal
to everyone in the class.

Additionally, implementing a supplementary method in
Extensive Reading class by inquiring students to create their
comics after examining a particular topic directs learners to
have better mastery. In line with this, Evensen (2014) states that
generating comic promotes students’ creativity since comic
provides an economy of information from the complex data,
and it makes students more clearly and quickly understand a
particular material. Besides, Leber-Cook and Cook (2013) sug-
gest that integrating an adult ESL curriculum with educational
comics can facilitate the learners’ capabilities and ideas con-
cerned with a large variety of literacy.

This study is conducted to investigate the implementation
of a collaborative project in an extensive reading class. Here, the
product of the students’ project was a student-generated comic.
There are abundant studies investigate the use of comics in
classrooms as multimodal literacy Calisto (2018); Merc (2013);
Yunus et al. (2012) to support the learners’ cognitive and affec-
tive in learning English. Nonetheless, there has been little effort
to examine EFL learners to write their comics to reach their
educational purposes. Specifically, the paper discusses the stu-
dents’” perception of the implementation of student-generated
comic as a collaborative project in the Extensive Reading pro-
gram. The question driving the effort was as follows: How are
the students’ perceptions toward student-generated comic col-
laboratively in the Extensive Reading program?

METHODS

At the English Education Program of a private university in
Sidoarjo, East Java, Indonesia, extensive reading is one of the
compulsory courses. It is a three-credit-hour subject offered to
second-year students. The objectives of the program are devel-
oping students’ good reading habits, experiencing different
kinds of reading material, and demonstrating a good under-
standing of several different types of reading materials. There-
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fore, in the subject, students are allowed to choose and read
short stories, novels, and non-fiction, such as articles or chap-
ters of textbooks. To monitor learners’ activities, they required
to write a brief comment and a summary of each of their read-
ing materials in their reading logs. Here, reading logs assists the
teacher to monitor students’ accomplishment of the reading
goal, identify their strengths and weaknesses, and guide them
to complete the tasks.

Practically, the Extensive Reading program carried out for
sixteen meetings, including mid-term and final tests. Con-
cerning the study, the first two weeks of the program were
used to aid the students in evaluating their reading develop-
ment. For the next eight weeks, the class meetings were facil-
itated the learners to share, discuss, and report what they had
read. Besides, they did the activities both independently and
in a group. For the rest of the meetings before the end of the
semester, the student-generated comic project was given. Here,
students worked in a group retelling the novel’s story had been
read in the form of a comic.

The participants of the study were 30 students of the
English Education Program, who joined the Extensive Read-
ing program. The students consisted of 6 males and 24 females
whose ages ranging from 19 to 20 years old. This present study
employed a quantitative research method. Therefore, to meet
the objective of the study, the questionnaire was given to the
participants at the end of the Extensive Reading program.
Here, the questionnaire items were adapted from Azman et al.
(2016).

The survey was utilized to discover the students’ percep-
tion toward the accomplishment of student-generated comic
as a collaborative project in the Extensive Reading class they
had followed. Further, the questionnaire included 12 items,
and it was created and distributed through Google Forms”?/,
The elements of the survey covered two aspects: students’ pref-
erences and problems in creating a student-generated comic.
Specifically, the students’ preferences consisted of three points:
(1) enjoyment and motivation, (2) creativity, and (3) language
proficiency. Besides, the survey was in the form of Likert scale
questions that involve the participants to evaluate their level of
agreement or disagreement with several statements by select-
ing 5-strongly agree, 4-agree, 3-uncertain, 2-disagree, and 1-
strongly disagree.

The study was conducted for five weeks. Participants were
grouped according to their reading achievement to help to
struggle readers complete the project promoted by Grabe
(2009). Each group consists of five students. Here, the class
was taught by the researcher. For the first week, each group
of learners was required to read a novel that they had chosen.
The members of the groups discussed the elements of the novel:
plot, characters, setting, conflict, rising action, climax, resolu-
tion, and symbols. Next, they started to simplify the story of
the novel into the summary. For the rest of the week, students
were writing their comics in 15-20 pages based on the novel’s
story in the medium of A5 paper size.

For assessing the student-generated comic, it based on the

criteria developed by Issa (2018). The requirements are as fol-
lows:

1. Content

The comic should talk about the story’s elements of the novel
they have read, such as: plot, characters, setting, conflict, rising
action, climax, resolution, and symbols.

2. Design and layout

The illustrations crafted should appropriate to the comic’s
theme and be straightforward to track the passage and illus-
tration.

3. Coherence and logical enlargement

The comic should have a rational unit. Besides, the texts, pic-
tures, the series of sections, the whole drawing, and the con-
nection from one element to the others should give the general
narrative theme.

4. Grammar and spelling

It is crucial to pay attention to grammar and spelling rules to
make the readers unproblematic when reading the comic.

5. Creativity

Although it can be a rigid process, however, students should try
to keep the originality of their comic. It also demands greater
time and attempts in drafting for completing the whole qual-
ity of each part. By working in a group, it is expected that this
obstacle will not appear.

To see the detailed classroom project,Table 1 is the sum-
mary of the student-generated comic activities.

TABLE 1 | The summary of student-generated comic activities

Meeting  Activities

1 Students divided into groups and enquired to
read a novel and discuss the novel’s elements.
Students summarized the selected novel.

Students crafted the comics based on the novel’s
story.

The sample of student-generated comic is presented in Fig-
ure 1.

After completing writing their comic, students were invited
to fill the questionnaire. The students’ responses then analyzed
quantitatively. The results were in the form of graphic repre-
sentation.
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FIGURE 1 | Parts of sudent-generated comics
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RESULTS AND DISCUSSION

Students' preferences towards
student-generated comic collaboratively in
Extensive Reading Program

In the students’ preference questionnaire items, the respon-
dents were asked about their responses covering students’
enjoyment and motivation. The following are the data obtained
from the survey.
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FIGURE 2 | Creating student-generated comic collaboratively is enjoyable.

As shown in Figure 2, there were 80% of participants
agreed that creating student-generated comic collaboratively
is enjoyable. Meanwhile, there were 10% of participants chose
“disagree” with this statement. Besides, the rest of the partici-
pants were uncertain or the item.
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FIGURE 3 | Creating student-generated comic collaboratively is a motivating
activity to practice English.

Figure 3 shows that the majority of the participants (80%)
agreed that creating student-generated comic collaboratively is
a motivating activity to practice English. Besides, there were
10% of the participants stated “disagree”, and the other ones
mentioned uncertain for responding to the statement.
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FIGURE 4 | Creating student-generated comic collaboratively is a fun way to

learn English.

As can be seen from Figure 4, most of the participants
(80%) chose agree” that creating student-generated comic col-
laboratively is a fun way to learn English. For the alternatives of
disagree and uncertain, each of them reached 10% of the par-
ticipants selecting the options.

The result of the students’ perceptions of creating student-
generated comic collaboratively and their sense of enjoyment
and motivation shows that 80% of learners agreed that writ-
ing student-generated comic collaboratively is pleasurable,
encouraging activity to practice English, and exciting way to
learn English. Here, the outcome of the study supports Mcrae
and Guthrie (2009); Grabe (2009) ideas that collaboration
develops students’ motivational advancement. Moreover, it
also confirms Evensen (2014) and Leber-Cook and Cook
(2013) concepts, in this case, combining the class activity with
educational comics enables the learners to utilize their knowl-
edge in a variety of learning.

Creating student-generated comic
collaboratively and students' creativity

There were 66.7% of the participants stated strongly agree that
creating student-generated comic collaboratively can improve
students’ language production creativity.

v
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FIGURE 5 | Creating student-generated comic collaboratively directs me to be
more creative in my language production.

Additionally, there were 13.3% of the participants chose to
agree for the statement. Finally, for the options of disagree and
uncertain, every alternative achieved 10%.
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FIGURE 6 | Creating student-generated comic collaboratively as an
educational resource for other students

As depicted in Figure 6, most of the participants (80%)
selected agree for the item creating student-generated comic
collaboratively contribute an educational resource for other
students. While there was only 3.3% of the participants chose
to disagree, and 16.7% of participants opted uncertain.

FIGURE 7 | Creating student-generated comic collaboratively that fits their
individual fondness

In the sixth questionnaire item, the respondents were asked
about their fondness of creating a student-generated comic. As
shown in Figure 7, there were 66.7% of the participants stated
strongly agree that writing comic was interesting if it fitted with
their keenness. Moreover, 13.3% of the participants said agree.
However, for the options of disagree and uncertain, each alter-
native gained the same result (10%).

In relation to the students’ responses on the questionnaire
items of creating student-generated comic collaboratively and
their creativity, most of the students (80%) agreed that writing
their comic drove the learners to be more creative in applying
their language productivity when they write the comic. Besides,
they also believed that writing student-generated comic con-
tributed an educational resource for others. Similar to the two
previous items, there are 80% of participants agreed that it
was interesting when they were enquired to create a student-
generated comic which appropriates to their fondness. It could
be inferred that the results support Evensen (2014), who states
that writing comic encourages the students’ creativity.

Creating student-generated comic
collaboratively and students' language
proficiency

Figure 8 illustrates that there were 60% of the participants
responded strongly agree for the statement, “Creating student-
generated comic collaboratively can affect students’ English
fluency” Also, about 20% of the participants agreed with the
item stated in the questionnaire. On the other hand, there were
10% of the participants claimed to disagree. Then, the rest of
the respondents said uncertain.

7 affect
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FIGURE 8 | Creating student-generated comic collaboratively and students'
English fluency

Interestingly, there were 70% of the respondents chose
strongly agree to respond to the statement, “Creating student-
generated comic collaboratively can improve students’ under-
standing of the novel content.” Besides, 10% of the respondents
selected agree, 10% of them pointed uncertain, and the rest of
the respondents stated disagree. It can be seen in Figure 9.

t

FIGURE 9 | Creating student-generated comic collaboratively and students'
understanding of the novel content

Figure 10 shows that there were 80% of the participants
stated agree for the item “Creating student-generated comic
collaboratively can improve students” writing skill” Moreover,
10% of the participants selected disagree, and the other ones
opted to disagree.
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FIGURE 10 | Creating student-generated comic collaboratively and students'
writing skill

From the students’ responses relating to the language pro-
ficiency, it was proved that 80% of the participants agreed
that writing comic had a positive impact on their English flu-
ency, improved their understanding of the novel’s content, and
enhanced their writing skill. Here, it can be seen that creating
student-generated comic enabled the learners more evidently
and promptly comprehend a certain material when they were
learning Evensen (2014); Leber-Cook and Cook (2013).

Students' problems in creating
student-generated comic collaboratively in
Extensive Reading Program

The following figures are the shreds of evidence of the stu-
dents’ problems that may come when they write their comics.
There are three items of this part: “In writing the comic, draw-
ing and illustrating collaboratively is not easy”; “Composing
stories and characters are difficult”; and “Revealing the novels

aspects into a comic is complicated””

FIGURE 11 | In writing the comic, drawing and illustrating collaboratively is
noteasy.

As portrayed in Figure 11, mostly of the participants stated
disagree for the statement, “In writing the comic, drawing and
illustrating collaboratively is not easy” (80%). Meanwhile, 10%
of the participants chose to agree, and the rest of them pointed
uncertain.
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FIGURE 12 | Composing stories and characters are difficult.

As presented in Figure 12, there were 60% of the partici-
pants’ responses strongly disagree with the item, “Composing
stories and characters is difficult” Further, 20% of the partici-
pants answered disagree. Furthermore, 10% of the participants
selected disagree, and the other ones opted to disagree. More-
over, 10% of the participants selected disagree; the other ones
opted to disagree.

Vaiid
Fercant | Percent
07

123

100

4
B

3| 1o
0| 1000

FIGURE 13 | Revealing the novel's aspects into a comic is complicated.

Figure 13 depicts the participants’ answers to the state-
ment, “Revealing the novel’s aspects into a comic is compli-
cated” 66.7% of the participants responded strongly disagree,
and 13.3% of them stated disagree. Meanwhile, 10 % of the
respondents chose uncertain, and the rest selected agree.

The three items of students’ problems in creating student-
generated comic collaboratively in Extensive Reading Program
covering writing student-generated comic was complicated,
creating stories and characters were not easy, and exposing the
novel’s aspects into a comic was difficult show that most of
the participant responded disagree. It was in line with Evensen
(2014) and Leber-Cook and Cook (2013) concepts that by
inviting the students to create their comic makes them more
creative expressing their ideas. Besides, working together with
their partners in a group also made them feel motivated Mcrae
and Guthrie (2009); Grabe (2009).

CONCLUSION

The study determines the students” perception of the accom-
plishment of the Extensive Reading program using student-
generated comic as a collaborative project. It consists of the
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students’ preferences and problems in writing their comics.
Regarding the students’ preferences, there are three aspects that
can be measured in the study. They are enjoyment and motiva-
tion, creativity, and language proficiency. Here, the students’
enjoyment and motivation are assessed through three items.
From the findings, it can be concluded that creating a student-
generated comic is enjoyable, and it is a motivating activity for
the students to practice English. Moreover, writing a student-
generated comic is a fun way for the students to learn English.

Additionally, the students’ creativity in writing their comic
also evaluated in three ways. First, students believe that
student-generated comics can improve students’ language pro-
duction creativity. Further, bringing student-generated comics
into Extensive Reading activity can contribute an educational
resource for other students. Also, creating students’ comics col-
laboratively that fits their fondness is interesting for the learn-
ers.

Meanwhile, there are three items for appraising the stu-
dents’ perception concerning the improvement of students’
language proficiency as a result of writing their comic as the
representation of the novel they have read. From the results
of the study, it can be summarized that students consider that
generating the comic collaboratively can affect their English
fluency, understand the novel’s content quickly, and improve
their writing skill.

Besides reviewing the students’ preference, the study also
examines the students’ difficulty in crafting student-generated

REFERENCES

Al-Nafisah, K. (2015). The Effectiveness of an Extensive Reading Program in Devel-
oping Saudi EFL University Students’ Reading Comprehension. Arab World
English Journal 6, 98-109. doi: 10.24093/awej/vol6no2.8.

Azman, E. N, Shiratuddin, N., and Zaibon, S. B. (2016). A Study on User’s Percep-
tion towards Learner-generated Comics. Econ Journals 6, 37-42.

Calisto, S. A. (2018). Comic-based Instruction and Vocabulary Learning among
11th and 12th Graders in Two Chilean Schools. Intersedes 39, 78-104.

Celik, B. (2017). Effects of Extensive Reading on Learners: How It Develops Certain
Points in Vocabulary and Sentence Structure. International Journal of English
Linguistics 8, 73-84.

Day, R. R. and Bamford, J. (1998). Extensive Reading in the Second Language Class-
room (Cambridge: Cambridge University Press).

Endris, A. A. (2018). Effects of Extensive Reading on EFL Learners’ Reading Com-
prehension and Attitudes. International Journal of Research in English Education
3,1-11.

Evensen, E. A. (2014). Comics as A Design Ecosystem: A Case for Comics in Design
Education. Image Text: Interdisciplinary Comic Studies 7, 1-14.

Grabe, W. (2009). Reading in a Second Language: Moving from Theory to Practice
(New York: Cambridge University Press).

Issa, S. (2018). Comics in the English classroom: a guide to teaching comics
across English studies. Journal of Graphic Novels and Comics 9, 310-328. doi:
10.1080/21504857.2017.1355822.

Karimpour, M. and Aidinlou, N. A. (2016). The Effect of Extensive Reading on
Iranian EFL Learners’ Vocabulary Learning. Journal of Applied Linguistics and
Language Research 3, 71-78.

Krashen, S., Lee, S., and Lao, C. (2017). Comprehensible and Compelling: The
Causes and Effects of Free Voluntary Reading (California: Libraries).

Leber-Cook, A. and Cook, R. T. (2013).  Stigmatization, Multimodality, and
Metaphor: Comics in the Adult English as a Second Language Classroom. In
Graphic Novel and Comics in the Classroom: Essay on the Educational Power of
Sequential Art, eds. Syma, C. K. Weiner, and R. G (McFarland), 23-34.

comic. Surprisingly, most of the participants respond nega-
tively to the three items given. Here, the students do not think
that drawing and illustrating the comic is difficult. Addition-
ally, composing stories and characters is effortless for the stu-
dents, and revealing the novel’s aspects into a comic is not a
complicated thing for students.

All in all, the findings of the study show that working col-
laboratively is worthwhile for the learners to achieve the assign-
ment they cannot do independently, especially in reading
tasks. Further, collaboration stimulates students’ motivational
enhancement in learning. Additionally, the study also reveals
that it is important for combining the curriculum of adult
ESL with educational comics can promote the students’ skills
and concepts involved in a broad range of literacy. Besides, it
enables the students to be more creative and promptly compre-
hend a particular material they learn. However, the study also
has a limitation. The number of participants might not be pass-
able to be the reference for similar research. Future research
could engage more samples to find out the students’ perception
of integrating student-generated comic and EFL curriculum in
university.

ACKNOWLEDGMENTS

The author would like to thank Universitas Muhammadiyah
Sidoarjo for supporting the research.

Liu, J. and Zhang, J. (2018). The Effects of Extensive Reading on English Vocabulary
Learning: A Meta Analysis. English Language Teaching 11, 1-15.

Macalister, J. (2015). Guidelines or commandments? Reconsidering Core Princi-
ples in Extensive Reading. Reading in a Foreign Language. Reading in a Foreign
Language 27, 122-128.

Mcrae, A. and Guthrie, J. (2009). Promoting Reasons for Reading: Teachers Practices
that Impact Motivation, Hiebert, E. (ed.) (Reading More, Reading Better. New
York: The Guildford Press).

Merg, A. (2013). The Effect of Comic Strips on EFL Reading Comprehension. Inter-
national Journal on New Trends in Education and Their Implications 4, 54-64.
Nation, I. (2009). Teaching ESL/EFL Reading and Writing, Routledge, Taylor, and

Group, F. (eds.) (New York).

Ng, Q. R, Renandya, W. A., and Chong, M. Y. C. (2019). Extensive Reading: Theory,
Research, and Implementation. TEFLIN Journal 30, 171-186.

Novita, D. (2018). Syndicate Learning: An Alternative Approach for Teaching
Extensive Reading. Journal of Languages and Language Teaching 6, 27-33.

Poorsoti, S. and Asl, H. D. (2016). Effect of Extensive Reading on Grammatical
Accuracy and Fluency of EFL Learners’ Writing Performance. Journal of Applied
Linguistics and Language Research 3, 188-201.

Yunus, M., Md, Salehi, H., and Embi, M. A. (2012). Effects of Using Digital Comics
to Improve ESL Writing. Research Journal of Applied Sciences, Engineering and
Technology 4, 3462-3469.

Conflict of Interest Statement: The authors declare that the research was conducted
in the absence of any commercial or financial relationships that could be construed
as a potential conflict of interest.

Copyright © 2020 Novita and Setiawan. This is an open-access article distributed
under the terms of the Creative Commons Attribution License (CC BY). The use, dis-
tribution or reproduction in other forums is permitted, provided the original author(s)
and the copyright owner(s) are credited and that the original publication in this jour-
nal is cited, in accordance with accepted academic practice. No use, distribution or
reproduction is permitted which does not comply with these terms.

Journal of English Educators Society | ojs.umsida.ac.id/index.php/jees

46

April 2020 | Volume 5 | Issue 1


https://creativecommons.org/licenses/by/4.0/
http://ojs.umsida.ac.id/index.php/jees

	Introduction
	Methods
	
	1. Content
	2. Design and layout
	3. Coherence and logical enlargement
	4. Grammar and spelling
	5. Creativity


	Results and Discussion
	Students' preferences towards student-generated comic collaboratively in Extensive Reading Program
	Creating student-generated comic collaboratively and students' creativity
	Creating student-generated comic collaboratively and students' language proficiency
	Students' problems in creating student-generated comic collaboratively in Extensive Reading Program

	Conclusion
	Acknowledgments
	References

